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Abstract
This study concerns with the improving writing descriptive paragraph by using mind mapping technique and
brainstorming technique. The objective of this study is to discover whether the use of mind mapping
technique could significantly improve students’ ability in writing descriptive paragraph. With support from
the theory by Buzan in mind mapping technique, and in Brainstorming technique Ibrian. This study was
conducted by applying Classroom Action Research which was carried out in two cycles in eight every classes
meetings. The subject of this study was the X.RPL students and X.TKJ of SMK METHODIST 8 MEDAN
which consisted of 47 students. The quantitative data were collected by giving descriptive writing tests and
calculating the mean of students’ scores. Based on the writing test score by using mind mapping technique
and Brainstorming technique. Students’ score kept improving in every test. The mean of the students’ score in
X.RPL by using Main mapping technique the second cycle (80. 55) was higher than the first cycle (74.95)
and orientation test (69.65). The mean of the students score in X.TKJ by using brainstorming technique the
second cycle score (77.96) was higher than the first cycle (71.00) and orientation test (64.03). The students
were more active and more enthusiastic during the teaching learning process in the second cycle than the first
one. The result of the research showed that the use of mind mapping technique and brainstorming technique
significantly improved students’ ability in writing descriptive paragraph.
Keywords Descriptive Paragraph,Mind Mapping Technique and Brainstorming technique.

1.Introduction
Writing in English is one of four skills learned by students. In learning English, the students
have to be able to achieve the language skills, namely listening, reading, speaking, and writing. It
means that the students are demanded to be able use English to fulfill their daily needs such as
reading the newspaper, communicating both spoken and written for solving their life problems. In
other word, the purpose of English teaching to students is to reach communication targets. It refers
to discourse competence including comprehension and production competences both of written
and spoken text realized into four language skills and it will be used respond and produce the
discourse in their society.
According to Siahaan (2010: 2) writing is the skill of a writer to communicate information
to a reader or group of readers. Her or his skill is also realized by his or her ability to apply the
rules of the language she or he is writing to transfer the information she or he has in her or his
mind to her or his readers effectively. The ability includes all the correct grammatical aspects of
the language she or he is writing. The types the information is transferring, and the rhetoric’s
conducting in a communicative event too.
Mastering writing skill is not easy thing. Many students think that writing is complicated to
study. It makes the assumption that writing may be considered as the most difficult of the language
skill. As Oshima and Hogue (1991: 5) state that writing has always had problems which put
students into trouble as shown by errors made in both of organizing of the composition and the
language so that the students’ writing topic cannot be started correctly. The problems which are
faced by students in writing namely many students do not learn that writing is a way to express
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their feeling or ideas. They difficult to think of what they are saying and they have to also look at
their use of grammatical structures. In conclusion, organizing ideas or information is not easy.
In this study, the writer deals that writing as her topic because based on observation in
SMK METHODIST 8 Medan, it is discovered. That are learning writing is still a problem
especially in the descriptive paragraph. KKM English subject on SMK METHODIST is 70.
From the figure above in 1.1 and 1.2, the writer can describe that most of the students are
unable to complete descriptive paragraph successfully. They are no confident to use their own
language. Some problems such as they do not have many ideas to write, their grammar is not good,
they do not have enough vocabulary, and their diction in writing is not satisfied. The teacher’s
notes about the original scores of her students show that students in two classes RPL 20 students
only 9 students get more 70 score and TKJ 27 students only 10 students to write well. In the other
word the writer show in percentages that only 40% are able to write a descriptive paragraph well
from two classes RPL and TKJ. Moreover, the students feel that teaching learning process is
monotonous and uninteresting. As long learning process in writing skill teacher used conventional
technique to teach students. The technique made students in monotonous and uninteresting. The
teacher usually gave a little and told the students to write an easy about the title without try news
technique to help them to think creatively and to associate ideas more easily. Because of that,
many students are not able to write well. They consider that writing is difficult.
The appropriate approach, method, technique or strategy can solve the difficulties of
students in writing. To solve students’ problem in writing, the writer tries to teach student’s in
writing descriptive paragraph by using mind mapping technique or brainstorming technique. In
teaching writing descriptive paragraph by using mind mapping technique or brainstorming
technique, the students are expected to be able to find out the related words, ides, concepts or
questions as many as possible to the topic given. It can guide students to think more creatively and
to associate ideas more easily. Technique is the systematic procedure by which a complex or
scientific task is accomplished.
There are some techniques of writing descriptive paragraph using incubation,
brainstorming, shaping ideas, and grouping ideas, but writer choose the mind mapping or
brainstorming technique to solve the problem in writing descriptive paragraph. According to
Troyoka (1996:29) Mapping is also called clustering or webbing, similar to brainstorming is more
visual and less linear. Many writers find that mapping free them to think more creatively by
associating ideas more easily. Maid mapping not only an effective technique to use for helping
teachers to teach because it is not difficult to apply but also this technique creates the class more
enjoyable in teaching writing descriptive paragraph.
As mind mapping, brainstorming technique is used too for helping teacher to teach
descriptive paragraph. Brainstorming is conference technique of solving specific problems,
amassing information, stimulating creative thinking, developing new ideas, by unrestrained and
spontaneous participation in discussion, (Troyka1996: 29-31)
The writer found some researchers that give explanation about the use of mind mapping
technique in learning process to students and many things, and to support this thesis. Arina, (2012:
1) states in her research that this paper aims at presenting some alternative methods of teaching
Business English stressing the fact that freedom, creativity, confidence walk hand in hand and are
valuable tools in teaching using mind mapping technique that can improve creative thinking and
building. Devis, (2010: 1) states in his research that in recent years, academics and educators have
begun to use software mapping tools for a number of education-related purposes. Typically, the
tools are used to help impart critical and analytical skills to students, to enable students to see
relationships between concepts, and also as a method of assessment. The common feature of all
these tools is the use of diagrammatic relationships of various kinds in preference to written or
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verbal descriptions. Cheng, (2010: 1) states in his research that Mind mapping is a presentation
form of radiant thinking, utilizing lines, colors, characters, numbers, symbols, image, pictures or
keywords, etc. to associate, integrate and visualize the learned concept and evoke brain potential.
Through mind maps, one’s attention, coordination ability, logic, reasoning, thinking, analyzing,
creativity, imagination, memory, ability of planning and integration, speed reading, character,
number, visual hearing, kinesthetic sense, sensation, etc. are significantly enhanced. “Picture” is
not limited by nationality and language and is the best tool for young children to explore new
things and learning. Because pictorial representation is one of the most primal human traits and
drawing ability is better than writing ability in young children, learning and expressing through
mind mapping prevents difficulties of writing, grammar and long description in children. Thus,
this study reviews related researches to figure out whether mind mapping can be applied by young
children to develop their creative thinking.
From the explanation above, the research will be conducted to see how to apply of mind
mapping or brainstorming technique can improved the students’ ability in writing, particularly
writing descriptive paragraph.
The objectives of the study are to describe mind mapping technique, brainstorming
technique and writing skill. To find out the students improvement in writing skill after being
taught by using mind mapping technique and brainstorming technique.
According to Troyka (1996: 29-3) there some of techniques in writing descriptive they are;
mind mapping technique, grouping ideas technique, shaping ideas technique, and using incubating
technique. Writer is also, used technique. The technique is mind mapping technique and
brainstorming technique. That is limited to see the improvement of students’ ability in writing
descriptive paragraph by using mind mapping technique or brainstorming technique to the
student’s in ten grade of the vocational school (SMK)

1)
2)
1)
2)

The findings of this study are expected to be useful:
Theoritically
as one of the alternative methods in improving teaching writing, particularly teaching in
descriptive paragraph.
Mind mapping as one Perspective technique in teaching writing on the vocational class
Practically
It will be useful for English teacher to apply the suitable technique for the class in teaching
writing using mind mapping or brainstorming technique
For the students, it helps them to write grammatically accurate and to improve their writing
skill.

Writing Process
As Mccuen/Winkler (1987: 11-12) the writing process is also a recursive one.
Revising → Editing → Proofreading
1. Revising means making gross changes mainly to the content but also to the form of a work.
This means you change not only what you say, but also how you say it.
2. Editing means making alterations mainly in form rather than content. Changes are made to
smooth out a sentence, sharpen an expression, tone down a passage, all with the general aim of
improving readability and style.
3. Proofreading here is the final your read your work for literal correctness. You pore over the
page looking for the misspelled word, grammatical slip, the misplaced comma, the cat’s paw
print, and when you come across these venial flaws, you make the correction either by erasure
or retyping.
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Sinarsilvana, (2012: session 3) there are several stages in writing process:
Stage 1: prewriting
Step 1:
choosing and narrowing a topic
Step 2:
generating content
Step3:
determine purpose and audience
2.
Stage 2: planning
Step 1:
organizing ideas
Step2:
outlining
3.
Stage 3: writing and revising
Step 1:
writing the first draft
Step 2:
revising content and organization
Step 3:
writing the final draft.
1.

The Assessment of Writing
Heaton (1988: 138) says that the skills of writing include five general components or main
areas such as the following:
1) Content, the score of content depends of the students’ ability to write ideas, information in the
form of logical sentences.
2) Organization the organization refers to the students’ ability to write the ideas, information in
good logical order. The topic and supporting sentences are clearly stated.
3) Vocabulary, the ability to write word effectively and appropriate sentences.
4) Language use, the ability to write correct and appropriate sentences.
5) Mechanism, the ability to use correctly those conventions peculiar to written language e.g.
punctuation.
Paragraph
Paragraph is a number of sentences grouped together and relating to one topic; or, a group
of related sentences that develop a single point. Wren and Martin (1973: 315). The part we can call
a paragraph with single point in paragraph itself. There paragraph call to is a piece of written text.
It contains several sentences. Those sentences can be classified into three parts. They are the
beginning, the body and the ending, Siahaan (2010: 4)
The three parts of the paragraph are:
1. Topic sentence (The beginning)
Commonly has only one sentence. It is the most important sentence in the paragraph. It
functions as the introductory sentence.
2. Supporting paragraph (The body)
Each of them elaborates the topic sentence. That is explain the topic sentence by giving
reasons, example, facts, and opinions.
3. Concluding sentence (The ending)
It is a complete sentence. it concludes the development. It closes the paragraph. As the ending
it is always at the end of the paragraph.
According to Wren and Martin (2013: 387) Paragraph is a number of sentences grouped
together and relating to one topic; or, a group of related sentences that develop a single point.
Oshima and Hogue (1988: 4) paragraph is a group of related statements that a writer develops
about subject.
Principles of the Paragraph Structure
Wren and Martin (2012: 387-388) they divine the three principles of the Paragraph they are:
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1. Unity
The first and the most importance principle to be observed constructing a paragraph is that
of unity. Just as each sentence deals with one thought, each paragraph must deal with one topic or
idea- and with no more than one. The paragraph and every part of it must be the expression of one
theme or topic.
2. Order
The second principle of paragraph construction is order – that is, logical sequence of
thought or development of the subject. Events must be related in the order of their occurrence, and
all ideas should according their importance or order.
3. Variety
A third principle of paragraph construction is variety. By which each is meant that, to avoid
monotony, the paragraph of the composition should be of different lengths, and not always the
same sentence construction.
Genres of Text
The genre-based approach to writing is based a functional model of language. The topic of
genre based writing has become more than a technical academic writing to drill students in some
areas of producing a good composition. Instruction genre is a type of procedure genre on which
commonly used daily.
1. Spoof
In the English culture, people often use a series of events in a certain process to tell a spoof.
They do it by twisting some of the events in the process. The purpose of twisting the event is to
create a humour. Accordingly, people twist a series of event in a process to create a text.
2. Recount
Recount is also a narrative text. Basically, it is written out to make a report about an
experience of a series of related event. Theoretically, the technique to write a recount is similar to
the way a narration is written.
3.
Narrative
Narrative is any written English text in which the writer wants to amuse, entertain people,
and to deal with actual or vicarious experience in different ways.
4.
Procedure
Procedure is any written English text in which the writer describes how something is
accomplished through a sequence of action or step.
Hortatory Exposition
Hortatory exposition is a written English text in which the writer persuades people that
something should or should not be the case.
5.
Anecdote
Anecdote is any written English text in which the writer shares with the others an account
of an unusual or amusing incident.
6.
Report
A report is a text which can be written out with a descriptive technique. It describes an
object to the readers. The length of the text depends on the specific detail of the object being
described. A report is a text containing two components. The first is the general classification of
the object being described. The technique which is commonly used is a definition. This way
commonly introduces the class of the object. It can also be about the species or the origin or the
type, or the function the age, or the size, or the color, etc of the object. The common techniques
used to describe the object accords with the orientation given in the general classification. The
description is to tell a phenomenon under the discussion.
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7.

Analytical Exposition
Analytical exposition’s function is to persuade the reader or listener that something is the

case.
8.

Explanation
Explanation text’s function is to explain the process involved in the formation or workings
of natural or socio cultural phenomena.
9.
Discussion
Discussion’s function is to present (at least) two points of view about an issue.
10.
News
News’ function is to inform the readers about an event of the day considered newsworthy or
important.
11.

Description
Description is a written English text in which the writer describes an object. In this text, the
object can be a concrete or abstract object. It can be a person, or an animal, or a tree, or a house, or
camping. It can be about any topic. It tells people how to do something through a sequence of
action and stages.
Description Writing
According to Oshima and Hogue (1988: 40) Description is a study how to organize a
composition using the spatial order. Spatial order is arrangement of items in order by space.
According to Pardiyono in Sumarsih and Sanjaya (2007: 34) state that description paragraph is a
type of written text paragraph, in which has the specific function to describe about an object
(living or non-living things) and it has the aim that is giving description of the object to the reader
clearly. The purpose of proposing the genre-based model writing is to give a solution in the social
process of describing explaining, arguing, narrating meanings. Thus, we should have the same
perception that genre is seen as a set of generic processes in the first instance (describing,
explaining, instructing, narrating, and arguing), which subsequently result in the production of
meaning text SinarSilvana (2012: 1-2)
Description genre is describes a person, an animal a place or a thing that has distinctive
features. The writing activity needs to focus on the classification of the object under study that
may be part of a report genre, which represents factual writing. Factual writing is typically static
and it describes the world around us and it pays attention to how something occurs and how a
person, an animal, a place or a thing looks like in terms of physical features, or function.
Generic Structure
Siahaan (2011: 44) description is a text containing two components:
1. Identification: identifies phenomenon to be described,
2. Description: describes parts, qualities, characteristics
Significant Lexicogrammatical Features
a. Focus on specific participants,
b. Use of attributive and identifying processes,
c. Frequent use of epithets and classifiers in nominal groups,
d. Use of simple present tense.
SinarSilvana (2012: 8) Example of Schematic Structure of Description genre:
The Moon
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The moon is a lump of rock that goes around the earth .It is a grey and brown. It is bumps and has
crates .It has dust and mountains. The moon does not shine, the sun does. It is 38.000 kilometers from earth.
The analysis of the descriptive text
Identification:
The Moon
Description:
goes around the earth, it is grey and brown, it has dust and mountains, the moon does not
shine the sun does, it is 38.000 kilometers.
Participant:
focus on specific participant moon
Tense:
Use simple present tense; e.g. the moon is a lump rock that goes around the earth, the
moon does not shine, the sun does. It is bumps and has creates.

Technique
Technique is a method of doing something that needs skill, Hornby (1999: 1124). In order
to accomplish certain goal of teaching foreign language a technique should be familiar to a
teacher. Morris, (1976: 1321) technique is the procedure by which a complex or scientific task is
accomplished, or the degree of skill or command of fundamentals exhibited in any performance.
There some technique can be used in teaching descriptive writing, (Troyka1996: 29-31)
1. Using Incubation
When you allow your ideas to incubation, you give students time to grow and develop the
text.
2. Shaping Ideas
Shaping activities are related to the idea that writing is often called composing, the putting
together of ideas to create a composition, one of the synonyms for essay.
3. Grouping Ideas
When you group ideas, you make connection and find patterns. To do this, put each batch
of related ideas into its own group.
4. Brainstorming
A conference technique of solving specific problems, amassing information, stimulating
creative thinking, developing new ideas, by unrestrained and spontaneous participation in
discussion.
5. Word Webbing
A technique that has lines and webbing the word to makes a text with one idea.
6. Mind Mapping
To map, start with your topic, circled in the middle of a sheet of unlined paper.
Mind Mapping Technique
A mind mapping is a diagram used to represent words, ideas, task, or order items linked to
and arranged radically around a central key word or idea. Mind map is used to generated,
visualize, structure, and classify ideas, and as aid in study organization, problem solving, decision
making and writing a mind map is often created around a single word or text, placed in the center
to which associated ideas, word, and concepts, are added. Buzan in Sujana (2012: 5)
Mind mapping (or idea mapping) has been defined as visual, non-linear representations of
ideas and their relationships Formal mind mapping techniques arguably began with these
techniques involved using line thicknesses, colors pictures and diagrams to aid knowledge
recollection. States that mind map is easy and natural, Brictimove and Nilson in Devis (2010: 3-4).
There four “recipe of mind map” namely; blank paper, pen or color pencil brain, and
imagination.
Further he also gives some guidelines for creating mind map as follows:Buzan and Buzan
2000 in Devis( 2010:3-4)
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1.
2.
3.
4.
5.

Start in the center with an image of topic, using 3 colors.
Use images, symbol, codes, and dimension throughout your mind map.
Select key words and print using upper or lower case letters.
Each word/ image is best alone and sitting on its own line.
The lines should be connected, starting from central image. The central lines are thicker,
organic, and thinner as they radiate out from center.
6. Make the lines the same length as the word/ image they support.
7. Use multiple colors throughout the mind map, for visual stimulation and also to encode or
group.
8. Develop your own personal style of mind map.
9. Using emphasis and show association in your main map.
10. Keep the mind map clear by using radical hierarchy numerical order or outlines to embrace

Figure2.1
Mind Map of Mind map Astronomy
(Quoted Buzan, 1964)
However, unlike mind mapping, concept mapping is more structured, and less pictorial in
nature. The mind map learning technique can be used in numerous ways by chiropractic school
faculty in an attempt to provide diverse educational experiences.
Steps of Mind Mapping Technique
Here are the suggested steps in using a Mind Mapping technique, Buzan in Sujana (2012: 5)
1. In the center of the page, write the title of the passage/article
2. On the first layer, write the key words of subdivisions/subheadings which show parallel ideas.
3. On the next layer, write the key words on each subheadin
4. Draw lines to see the relationship among the ideas.
The Characteristic of a Mind Map
Wals, (2014: 8) there are some characteristics of mind map that are: first, the main idea
subject or focus in crystallized in central image, second the main idea themes radiate form the
central images as branches, third the branches comprise a key image or key word drawn or printed
on its associated line, fourth, the topics of lesson importance are represented as twigs of the
relevant branch, and the five, the branch form a connected nodal structure.
The Advantages of Mind Mapping
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Mind mapping is very useful to improve student’s ability in studying because it has so
many advantages, Olivia (2008: 8)
First, can helping students concentrate in memorizing information, second improves
student’s visual intelligence and observation ability, third improves student’s ability, fourth
summarizes the lesson briefly, five limits the time in making appropriate six, makes students enjoy
in learning process, seven make enjoy in learning process and eight, guides the right and left brain
work synergistically.
The Effect of Mind Mapping Technique on Descriptive Writing Skill
Almost students feel difficult in learning descriptive writing skill. They get confuse with
the parts of descriptive writing itself, such as genre, generic structure, grammatical features. This
is explanations the students know writing is very useful for them to expressing their idea, opinions,
or thoughts. Thus, it is very importance to choose learning technique which can make them more
enjoyable and more comfortable in teaching writing.
Mind mapping is a way teaching descriptive writing skill. Students will feel enjoy in
making their descriptive writing because mind mapping technique uses multiple colors, image,
branches, and lines to lead students in mastering the descriptive writing skill. Mind mapping
technique make easy to improve writing skill to students. In learning process, teacher will gives
some topics to students. The students should choose one topic to for their descriptive writing, for
example plants. After that, teacher asks students to write the topic by using capital letter in the
middle of paper and also draw picture/ image that represent the topic. Then, they draw branches
from the topic. Each line consists of one word and one picture that related to “plants” such as
colors, care, pest, or identification. From the explanation above mind mapping technique give
effect to descriptive writing skill.

Figure 2.2
Mind Mapping
(Quoted www.main map 2014)

Brainstorming Technique
Brainstorming is one of the best ways to begin exploring the topic. Ibrian (2011:p.264)
state, “Brainstorming is a technique used to encourage individuals to generate ideas and come up
with a list of possible solutions to a certain problem. “then, Crawford, Saul, Mathew, and
Makinster (2005:29) state, brainstorming can be done by individuals, pairs, small groups, or the
whole class. The rule brainstorming is to think of many ideas, think of different ideas, and to
suspend judgment until students have produced many different ideas. Brainstorming can help
“open student’ mind” so they can think of ideas that might not normally have occurred to them.

The Explora Journal of ELT and Linguistics - Nommensen HKBP University – Vol 2 no 1 March 2016

Page 9 of 96

Not all of ideas they arrive at will be equal useful, but in thinking of many different ideas, they
may discovered some valuable ideas among the less importance ones. Students who practice
brainstorming often may become more prolific and less rigid thinkers.
Mary Ellen Ledbetter( 2010:18) states, “Brainstorming is the act of spontaneously jotting
down ideas in preparation for various aspect of writing. Some prove to be useful; others can be
thrown away. “ the other meaning is given by TayyabaZarif and Mateen (2013:P. 1090) states,
“technique of brainstorming is depending on ability of human brain to make association. Let see
when any science students see or hear the term “plant” automatically brain associate it with other
words like leaves, root, and flower etc as learner see and listen term “city” so cognitive map of
his/her mind associate it with building, road, shopping center, bridges etc.
Nunan (1999:97) states, “brainstorming can be done individually or in pairs group of
students. In a brainstorming season , students list all the ideas they can think of related to the topic
is given, either in writing or aloud, quickly and without much planning. Moreover, Al-blwi (2006)
in Al-khatib (2012:30) states, “brainstorming is an innovative conference with special nature in
order to produce a list of ideas that can be used as clues lead students to the development of the
problem while giving each students the chance to express her ideas and share those ideas with
others and encourage new ideas.
Base on the explanation above, the writer concluded that brainstorming is tossing out the
idea and creativity which can be one individually, group/pair or whole class.
The rule of Brainstorming Session
Ibnian (2011:p.264) states, during brainstorming session, a number of rules should be taken into
account including:
a. No criticism of idea
b. Building on what others have suggested
c. Strange and wild ideas are accepted
d. Welcoming the large quantities of idea.
The Steps of Brainstorming
Crawnford, Saul, Mathews, and Makinster (2005:29) state, there are six step of brainstorming, as
follow:
1. Introduce brainstorming to the whole class first
2. Introduce the topic or problem very clearly.
3. Give students a time limit to solve the problem.
4. Encourage them to share any idea, no matter how odd, that is related to te problem.
Remind them not to criticize each other’s ideas. Do not stay on any one idea for too long.
5. Write down their ideas as they offer them.
6. Later, have students brainstorm individually or pairs.
The Advantages of Brainstorming Technique
Brainstorming technique is great process because it invites student to think creatively.
SayedinTayyabaZarif & Abdul Mateen (2013:1090), brainstorming gives some advantages as
follows:
1. Helps students to solve problems, an innovative solution.
2. Helps students to benefit from the ideas of other through the development and build on
them.
3. Helps the cohesion of the students and build relationships among them and assess the
views of o
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Conceptual Framework
This variable illustrate as below:

Spoof

Writing

Using Incubation

Recount

Shaping Ideas

Narrative
Procedure

Hortatory Exposition

Mind Mapping

Descriptive
……….
Paragraph

Groping Ideas

Brainstorming

Paragraph

Anecdote

Word
Webbing

Descriptive
Mind Mapping

Report

Brainstorming

Analytical Exposition
Explanation
Discussion
News

Figure 2.3
Conceptual Framework
From the figure 2.3 above we can know there are some of techniques, they are; grouping
ideas, word webbing, shaping ideas, mind mapping, brainstorming and using incubation that cause
in writing skill. Thus, there figure concerned to mind mapping technique and brainstorming
technique that using in descriptive writing skill.
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This technique helps students enjoy the writing itself. By using this technique in teaching
writing, the students are expected to be able to find out the related features, ideas, concept, and
questions as many as possible to the topic given. It is applied by asking the students to make their
own mind maps first. Then, they have to organize the words in their mind maps a paragraph. It is
not important to bounder the ideas of the words of the students.
Mind mapping technique and brainstorming technique gives all students the opportunity to
express their ideas. From the explanation above, it can be predicted that the use of mind mapping
technique and brainstorming technique in writing descriptive paragraph can be more enjoyable, so
students’ ability in descriptive writing skill will be improved.
Populations of this study were students in SMK METHODIST 8 Medan. The students at
the ten, eleven and twelve grades there were 6 classes and the major of SMK METHODIST 8
Medan are RPL (Rekayasa Perangkat Lunak) and TKJ (Teknik Komputer Jaringan). Class one is
X RPL there were 20 students, and class two is X TKJ there were 27 students, class three XI RPL
there were 21 students, class fourth XI TKJ there were 26 students, class five XII RPL there were
21 students and XII TKJ there were 27. The total numbers of students were 132 students. The
researcher interested to conduct research in this school because the same school has not conducted
before. The writer chose population the students because the students’ still have low ability in
writing skill.
Sample
Propose sample technique was taken two classes of this research ten grade X. RPL and X.
TKJ the students are 47 students were chosen as sample.
The Instrument for Collecting Data
The data of this research was collected by using test. Where process of collect by
computing students writing score. In collecting the quantitative data, the writer conducted written
test. The students asked to write a descriptive paragraph by using mind mapping technique or
brainstorming technique
2.The Procedure of Research
The procedure of data collection of this study was conducted by administrating two cycles;
where in each cycle applied four steps: 1) planning, (2) action, (3) observation, (4) reflecting. Then
each cycle out in four meetings. So, there were eight meeting all together. In conducting this
research, the steps were as followed:
1). Planning
Planning was an arrangement for doing something. It means the program of actions that
was done. In planning, it is considered everything that was related to the action that was done and
it is prepared everything that was needed in teaching and learning process. The activity of this
phase included: prepared lesson plans, materials, media, (things or tools/ some poetries needed in
teaching learning process), observation sheet, questioner sheet and writing test.
2). Action
Action was the implementation of planning the entire plan was run based on the planning
before. In this phase, mind mapping as a technique of teaching descriptive paragraph was used in
teaching –learning process. But, before it was used, test I (orientation test) was conducted fist to
find the basic students’ skill in writing descriptive paragraph.
3). Observation
Observation was done together with action in the same time. It was intended to discover the
information about behavior, attitude, performance, activities and even obstacles during teachinglearning writing descriptive paragraph through mind mapping technique ran in the classroom. In
doing observation and evaluation, the researcher was helped by English teacher as the collaborator.
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The data were taken from questioner sheet, observation sheet and diary notes which used as the
basic reflection.
4). Reflection
Reflection was the evaluation of the action that was done. In this phase, the writer took the
feedback of teaching and learning process from the result of observation. All the weakness and the
strength while teaching learning process were written on the diary and the data taken from
questionnaire sheet, observation sheet, and the tests conducted was used to improve the weakness
and keep the strength for the next cycle.
This study applied quantitative research method. The quantitative data were taken from
writing test scores. The data were taken from class X.RPL which consisted 20 students and X.TKJ
which consisted 27 students.
This research accomplished in two cycles. Every cycle consisted of four steps of action
research (planning, action, observation, and reflection). The first cycle was conducted in four
meeting in X.RPL and X.RPL. The second cycle was conducted in four meetings in every class, so
there were sixteen meetings all together.
The Quantitative Data
The quantitative data were taken from the score of writing scores of writing tests
administered in three times; test I (in first meeting), test II (in cycle 1) and test III (in cycle 2)
The score of the students showed improvement continuously. The improvement of the
student’s score in writing descriptive paragraph by using mind mapping technique can be seen in
table 4.1 in X.RPL, and improvement of the student’s score in writing descriptive paragraph by
using brainstorming in table 4.2 in X.TKJ.

Table 4.1
X.RPL
Students Writing’s Scores in Test I, Test II, and Test III
Using Mind Mapping Technique
Student’s Initial

Test I

Test II

Test III

Names

Pre-Test

Post-Test in Cycle I

Post-Test in Cycle II

ST

50

60

68

HS

53

58

66

TT

55

62

69

HS

58

60

63

NG

50

67

75

AA

64

69

77

KS

66

71

79

No

1.
2.
3.
4.
5.
6.
7.
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8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

DH

66

71

81

DS

67

72

82

W

68

78

83

AT

60

78

83

AS

72

80

83

JD

75

80

85

CS

76

81

86

AS

79

84

86

TS

79

84

89

BM

82

85

90

RH

82

85

90

JS

85

88

90

VO

88

91

93

1380

1504

1618

Total

Table 4.2
X. TKJ
Students Writing’s Scores in Test I, Test II, and Test III
By using Brainstorming
Student’s

Test I

Test II

Test III

Pre-Test

Post-Test in Cycle I

Post-Test in Cycle II

RG

50

55

63

1.

AM

53

58

66

2.

DS

55

62

69

No

Initial
Names
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3.

P

58

60

63

4.

IW

60

67

75

5.

AS

64

69

77

6.

HT

66

71

79

7.

DC

66

71

81

8.

NM

67

72

82

9.

RG

68

78

83

10.

DS

68

78

83

11.

CP

72

80

83

12.

HS

75

80

83

13.

WA

76

81

86

14.

DS

79

84

86

15.

AJ

79

84

89

16.

CS

82

85

90

17.

MA

82

85

90

18.

RG

85

88

90

19.

JS

88

91

93

20.

WJ

56

67

70

21.

LN

62

70

74

22.

MN

60

72

78

23.

BL

55

67

70

24.

SS

50

70

74

25.

HT

50

72

78
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Total

1729

1917

2105

The Quantitative Data
This research was conducted in eight meetings. The writer gave test to the students in each
meeting, but the students writing score were taken once at the end of each cycle. In test I the
students got bad score, but from the beginning of the cycle I until the end of the cycle II, the
students’ score were improved. It can be concluded that the students descriptive writing improved
by using mind mapping technique from meeting to meeting.
The students’ writing scores in X.RPL by using mind mapping technique were analyzed by
calculating the generic structures (identification and description) and linguistic features (the right
tense, relational verb, adjective and content) of descriptive writing.
The writer chose 3 students as sample to describe writing scores by calculating them. The
first student is YS got 50 score in pre-test which having description 12, using the right tense 8,
using the relational verb 14, using adjective 6, content 10, and post –test I the score is 55 which
having description 12, using the right tense 8, using the relational verb 14, using adjective 6, and
content 15, and in post- test II is 63 which having description 12, using the right tense 8, using the
relational verb 14, using adjective 14, and content 15. The second student is LB got 68 score in
pre-test which having description 11, using the right tense 17, using the relational verb 8, using
adjectives 17, and content 16, and pre-test I the score is 78 which having description 11, using the
right tense 17, using the relational verb 18, using adjective 17, and content 16, and in post – test II
the is 83 score, which having description 14, using the right tense 17, using the relational verb 18,
using adjective 17, and content 16. The third student is WM got the score 88 in pre- test, which
having description 20, using the right tense 20, using relational verb 18, using adjective 12, and
content 18, in pre- test I the score is 91 which having description 20, using the right tense 20, using
relational verb 18, using adjective 15 and content 18, and post- test II the score is 93 which having
description 20, using the right tense 20, using relational verb 18, using adjective 17 and the content
18. The range of the scores improvement can be seen in the following table.
Table 4.3
Range of Score Improvement
No

Range of Score
Improvement

Student’s Initial Name

Total

1

1-5

ST, AT, VO

3

2

6-10

AS, JD, BM, RH, JS, TS

6

3

11-15

AS, CS, HS, AA, HS, TT, NG, DH, DS, W, KS

11

Number of student

20

There were some differences between the lowest and the highest of students’ writing score
within each test. The differences showed that there was a significant improvement of students’
writing. The comparison of students’ scores in each test can be seen in the following table.

Table 4.4
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The Comparison of Students’ Writing Scores
Types of Score

Test I (Pre-Test) Test II (Post-Test I)

Test III (Post-Test II)

Lowest Score

50

55

63

Highest Score

88

91

93

From the data above, it can be seen that students’ score kept improving. In test I (before
treatment), the lowest score is 50 and the highest score is 88. In test II (cycle I), the lowest score is
55 and the highest score is 91. In test III (cycle II), the lowest score is 63 and the highest score is
93. Those scores showed the significant improvement of students’ achievement in writing
descriptive paragraph.
The improvement of students’ writing score in writing descriptive paragraph by using mind
mapping technique in X.RPL also can be seen from the mean of student’s score in writing test
through this following formula:

Where:
: the mean of student’s score
Σx : total score
N : the total number of student
The mean of students’ score in every writing test in X.RPL were:

a. In pre-test, the total score is 1393, therefore

= 69.65
b. In post-test, the total score is 1499, therefore

= 69.65
c. In post-test II, the total score is 1611, therefore
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= 80.55

Table 4.5
The Improvement of Mean Score in Writing Test
Student’s Initial

Test I

Test II

Test III

Names

Pre-Test

Post-Test Cycle I

Post-Test Cycle II

No

ST

50

55

63

2.

HS

53

58

66

3.

TT

55

62

69

4.

HS

58

60

63

5.

NG

60

67

75

6.

AA

64

69

77

7.

KS

66

71

79

8.

DH

66

71

81

9.

DS

67

72

82

10.

W

68

78

83

11.

AT

68

78

83

12.

AS

72

80

83

13.

JD

75

80

83

14.

CS

76

81

86

15.

AS

79

84

86

16.

TS

79

84

89

17.

BM

82

85

90

18.

RH

82

85

90

1.
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19.

JS

85

88

90

20.

VO

88

91

93

Total

1393

1499

1611

Mean

69.65

74.95

80.55

From the data above, the mean of students’ score in test I (pre-test) was the lowest of all the
meetings. It was conducted before the treatment (the usage of mind mapping technique) applied.
After conducting the treatment in cycle I and II, the mean of the students’ score improved from
69.65 to 80.55. It means that students’ descriptive writing is improved.
In this research, the indicator of successful achievement of students in writing descriptive
paragraph is as the following; get score 70 as KKM in their writing test. The number of component
students in writing descriptive text was calculated by applying the formula bellow:

Where:
P
= Percentage of student getting score 70
R = Number of student getting score 70
T
= The total number of student taking the test
The percentage of competent students in each writing test can be seen as follows:
a. In test I (pre-test),

P = 40%
b. In test II (cycle I)

P = 55%
c. In test III (cycle II)

P = 80%
In the test I (pre-test), there was 40% (8 students) who got points up to 75. The percentage
of writing competence kept improving when mind mapping as a technique was applied. In the test
II (cycle I), 55% (11 students) got points up to 75 whereas in the test III (the cycle II) 80% (16
students) go points up to 75. From test I (pre-test) to test III (in cycle II), there was significant
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improvement of students’ writing competence (80%). It can be concluded that mind mapping as a
technique could help students in improving their achievement in writing descriptive paragraph.

Table 4.9
The Improvement of Mean Score in Writing Test
Student’s Initial

Test I

Test II

Test III

Names

Pre-Test

Post-Test in Cycle I

Post-Test in Cycle II

1

RG

50

57

65

2

SS

50

68

72

3

Y

50

72

77

AM

53

58

66

5

DS

55

62

69

6

BL

55

67

70

7

WJ

56

67

70

8

WJ

56

67

70

9

P

58

60

63

10

IW

60

67

75

11

MN

60

72

78

12

LN

62

70

74

13

AS

64

69

77

14

HT

66

71

79

15

DC

66

71

81

16

NM

67

72

82

17

RG

68

78

83

18

DS

68

78

83

19

CP

72

80

83

20

HS

74

80

83

21

WA

76

81

86

22

DS

78

84

86

23

AJ

79

82

89

24

CS

82

85

90

No

4
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25

MA

82

83

90

26

RG

84

87

90

27

HT

88

93

97

Total

1729

1917

2105

Mean

64.03

71.00

77.96

From the data above, the mean of students’ score in test I (pre-test) was the lowest of all the
meetings. It was conducted before the treatment (the usage of brainstorming technique) applied.
After conducting the treatment in cycle I and II, the mean of the students’ score improved from
64.03 to 77.96. It means that students’ descriptive writing is improved.
In this research, the indicator of successful achievement of students in writing descriptive
paragraph is as the following; get score 70 as KKM in their writing test. The number of component
students in writing descriptive text was calculated by applying the formula bellow:

Where:
P
= Percentage of student getting score 70
R = Number of student getting score 70
T
= The total number of student taking the test
The percentage of competent students in each writing test can be seen as follows:
d. In test I (pre-test),

P = 33.34%
e. In test II (cycle I)

P = 66.67%
f. In test III (cycle II)

P = 85.18%
In the test I (pre-test), there was 33.34% (9 students) who got points up to 70. The
percentage of writing competence kept improving when mind mapping as a technique was applied.
In the test II (cycle I), 66.67% (18 students) got points up to 70 whereas in the test III (the cycle II)
85.18% (23 students) go points up to 70. From test I (pre-test) to test III (in cycle II), there was
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significant improvement of students’ writing competence (85.18%). It can be concluded that
brainstorming as a technique could help students in improving their achievement in writing
descriptive paragraph.
4.Conclusion
After analyzing the data, it was found out that the students’ writing scores increased from
the first cycle to the second cycle. It means that there was an improvement on the students’ ability
on writing descriptive paragraph by using Mind Mapping Technique and brainstorming technique.
It states that the score improve from the first test to the last test continuously. Therefore, it is
concludes that Mind Mapping Technique and brainstorming technique potentially improve the
students ability in writing descriptive paragraph.
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A Study on the Students’ achievement in Translating English
Reading Texts by the Second Year Students of SMP YP Amal
Luhur Medan
Freddy Nababan
humusornbbn@gmail.com
Abstract
This research concerns with the discussion of translation from English text into Bahasa Indonesia. The
research question is ‘How is the achievement of the second year students of SMP YP Amal Luhur Medan in
translating English text into Bahasa Indonesia?’ The objective of this research is to identify the achievement
in translating English text into Bahasa Indonesia. Therefore, this study is carried out to know the students’
ability in translation. The data were collected by using test of English translation. The methods used in this
research are library and descriptive methods. The population of this research was the achievement of the
second year students of SMP YP Amal Luhur. The respondents consisted of 80 students. However, for the
sample of the research only 40 respondents were taken by using random sampling. After analyzing the data, it
was found that the result of translating text, with the average scores or Mean is 55.9 and the standard
deviation is 5.517 with the KR-21 is 0.87, is good. It is concluded that the second year students of SMP YP
Amal Luhur Medan have the stage of ‘good’ in using translation and suggested that the teacher of English
should give a lot of homework concerning with translation at home.
Keywords : translating reading text , partial translation, full translation

1. The Background of the Study
Translation as a form of human activity in language field has long been human profession
(Moentaha, 2006: vii). Human being has language and has also translation experience. The second
year students of junior high school level has got the experience of translating text from Bahasa
Indonesia into English or in reverse. The experience of translating is good and upgraded into
maximal stage. The activity of upgradintiog translation capacity lasts until they join university
level. This is done because they (students) are frequently faced with interlanguage texts especially
English ones.
Translation is also an interdisciplinary subject (Saragih, 1992: 134). Translation in a
wider sense can be regarded as a part of learning a foreign language, which can be developed
through the constant practices in learning English. One needs to get the information from the text.
A translation practice in classroom requires an adequate, nature or suitable method.
The translation of a certain text will never come true without any understanding of the
whole context. Therefore, someone must know a lot about the subject matter of the translation.
The translation can be produced by studying the text carefully and then, deciding the proper
method as a way to express naturally the same message of the source text in the receptor (Mark,
1985: 20).
A translator when transferring the meaning has his own right to change the structural of
language. There is a complication process in translating text. A translator can find differences of
meaning and structure of both source and target language. This is translation that is why the
teacher should be able to know the strategy that he wants to apply. Many students often find
difficulties in translating a text.
Translation
The word translation is derived from the word “translate” in Longman Dictionary of the
English Language (1984:1176). The meaning of the word “translate” is to change (speech or
written) from one language into another language of the act of rendering from one language into
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another language retaining the sense. Translation by dictionary definition consists of changing
from one state or to another. To turn into one’s another language (the Merriam Webster
Dictionary, 1984) translation is basically a change of a form where we speak of the form of words,
phrase, clauses, sentences, paragraph, etc, which are spoken or written. These forms are referred to
as surface structure of a language. It is the structural part of language which is actually seen in
print or heard in speech. In translation there are two things necessary for good translation such as
an adequate common of the original language (the source language) and an adequate common of
the language into which one is translating.
Nida and Robert (1989:12) confirm that translation consists of transferring the meaning
of the source language into the receptor language. The form which the translation is made will be
called the source language and from into which it is changed will be called the receptor language.
Bell (1991:4) also emphasised translation as the expression in target language that has been
expressed in source language, preserving semantic and stylish equivalencies. Translation, then,
consists of studying the lexical metaphor, grammatical structure, and grammatical metaphor
communication situation, and genre of the source language text, analyzing it in order to determine
its meaning and then reconstruct this same meaning by using the the lexicon and grammatical
structure which are appropriate in the receptor language.
The activity of the translation requires changes frequently in the form and arrangements of
words because the similarities in both languages structures. Moreover, translation is a replacement
of textual material in source language by equivalent textual material in target language. The
meaning of original text should be expressed closely. The form may express a variety of meaning.
On the other hand, another characteristics, he or she as the translator should be able to understand
both the source and the target language to produce adequate translation. In terms of translation,
there must be equivalent in a lexical form. If the word does not exist in target language, the best
solution is to borrow the sound (pronunciation) of the original word or modifying the utterance
according to the phonological rules of the target language.
1. Translation is the replacement of textual material in one language (source language) by
equivalent textual material in another language (target language) (Catford,1969:20).
2. Translation consists in reproducing in the receptor language which is the closest natural
equivalent of the source language message, first in terms of meaning andn secondly in terms of
style. (Nida, 1969:2).
3. Translation is the rendering of a Source Language (SL) text into the Target Language (TL) so as
to ensure that (1) the surface meaning of the two will be approximately similar and (2) the
structures of the Source Language will be preserved as closely as possible but not so closely that
the Target Language structure will be seriously distorted. (Mc. Guire, in Rachmadie, 1988:2).
Types of Translation
The word translation itself in terms of the human perception may be divided into three.
Bassnett (1989:14) describes the types of translation as follows:
a.

In eremitic (symbol)

In the interpretation of symbols as expressed in language will interface with the process
of translation. There is a stage in which the expression has to be translated in the same language to
find out its communicative equivalence.
b.

Intro lingual (within the same language)

The intro lingual process occurs when cultural nations are present in the text. It is time
anything the bundle of meaning of a sentence and dismantling the components to obtain the
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equivalents. The sentences in the source language are translated into the same language as the
target language.
c.

Intro lingual translation (between two different languages)

The intro lingual process comes later when the appropriate expression has been found in
the language. Intro lingual translation is an interpretation of verbal signs by means of same
language, for instances; the sentence “Robert came” in English as the source language can be
translated into Bahasa Indonesia as the target as “Robert datang”.

Translation Method
Method can be determined as a dearly produced that is established a general way of doing
something. Before establishing the method, there is one step. The step is establishing approach
conceptually or in axiomatic way. The term of method, as quoted from Richard and Rodger
(1988:140) who state the method is an overall plan for orderly presentation of language material,
and all of which is based upon. An approach is axiomatic. The objective of using method is in
order to make the results adequate. Relating to translation, the translation method is the established
procedure in translation that should be followed. So that, the result of translation can be adequate
natural and comprehendable to the readers in translating a text. It is important to choose the most
suitable method after having comprehended and examined the text that will be translated.
There are some kinds of method of translation:
a.

Word for word translation
In this method the words of the source language text are rendered
one by one into the target language without making allowance for
grammar. This is often demonstrated as inter lingual translation
with the target language immediately below the source language
words. The source language word order is kept unchanged.
Actually, the main use of word for word translation is either to un
derstand the process of how the source language operates or to
explain a difficult text as a translation process.
For example:
-

b.

Samsul and Gatot won the election. (English)
Samsul dan Gatot menang dalam pemilihan. (Indonesia)

Literal Translation
This is a kind of translation which attempts is to follow the form of
the source language text. This method is useful as a preliminary
step for discovering on acceptable method to translate the text. The
source language grammatical construction are converted to their

The Explora Journal of ELT and Linguistics - Nommensen HKBP University – Vol 2 no 1 March 2016

Page 26 of 96

nearest target language equivalents but the lexical words are again
singly out of context. Actually, literal translation has a little co
mmunication value and a little help to the readers of target
language.
c.

Semantic Translation
Semantic translation includes more meaning in its search for one
meaning. It does not emphasize the effect. It attempts to readers as
closely as possible, the semantic and syntactic structure of the
receptor language must convey the precise, contextual meaning of
the original text. In this method the less important cultural words
are translated by functional terms not by cultural equivalents.
For example :
-

Beware of the snake! (English)
Awas ular! (Indonesia)

After the definition of the translation, the second part which has to be known is concerned
with the categories of it. Translation can be divided into three distinctive types, namely Full
Translation, Partial Translation and Rank Translation.
1.

Full Translation
In a full translation every part of the source language is
replaced by target language material. In other words, the
entire text is submitted to the translation process.
For example :
English
-

2.

He has gone to Jakarta
Diana will come

Indonesian
Dia telah pergi ke Jakarta
Diana akan datang

Partial Translation

In partial translation, some parts of the source language text are left
untranslated. They are simply transferred to the target language and
incorporated in it, because they are regarded as “untranslatable”
words or for introducing ‘local colour’ or event. Because they are
so common and frequently used that translation is not needed.
For example:

The Explora Journal of ELT and Linguistics - Nommensen HKBP University – Vol 2 no 1 March 2016

Page 27 of 96

-

Father ate lutis this morning. (untranslatable)
Ayah makan rujak pagi ini.
The jamaah read pray. (local colour)
Jemaah membaca doa.
He died of TBC (common and frequently used)
Dia meninggal karena TBC.
In partial translation, some words undergo both spelling and pro
nunciation change such as in microfilm (English) becomes mikrofilm
(Indonesian) and orang hutan (Indonesian) becomes orangutan (English).

3.

Rank Translation
In the third type of differentiation in translation is related to the
rank in grammatical hierarchy ate which translation equivalent is
established. It can be in the form of:
-

Word to word translation
Group to group translation
Sentence to sentence translation
Paragraph to paragraph translation, and
Discourse to discourse translation

In this type of translation, lexical and grammatical adjustments should be applied
to achieve the suitable equivalent in terms of meaning. It will be discussed more
deeply in the text passage.
Conceptual Frame
Translation is the process of transferring meaning or content of source language (SL) to
target language (TL). The procedure and process are accumulated so that what is intended in SL
can be realized in TL. The process follows ‘U’ form.
2. Research Design
This study belongs to descriptive design. This means to describe the stage of difficulties
of the second year students of SMP YP Amal Luhur Medan in translation. It is necessary to know
that the respondents consists of two classes. So the research is done by treating 33.3% of the
students as the respondents. To obtain the data, this research is done by giving the test of
translation.
In this design the respondents are observed starting from the research is started. They are
controlled while doing the test of translation. To control the results of the ability, the respondents
are given pretests and post tests. Post tests are given before the control test are conducted.
Pre-test
The respondents are given before presentation of the material. Pre-test is conducted to
find out the homogeneity of the sample of this study. The pre-test is administrated to find out
students preliminary scores before giving the teaching presentation (treatment).
Post-test
The text is administrated after having conducted the teaching presentation, both groups by
giving a post-test. It is aimed at discovering the result of the mentioned teaching presentation.

The Explora Journal of ELT and Linguistics - Nommensen HKBP University – Vol 2 no 1 March 2016

Page 28 of 96

The variable examined in this study is the ability of the students in answering the tests of
translation. This means there is only one variable in this study. The variable is discrete.
In this research the instrument used to collect the data is the test. The test is about
translating English text into Bahasa Indonesia. The test is arranged in order based on the current
curriculum. To make it efficient and effective, the text used by changing some sentences of
Indonesian into English. The total items of the tests are 25 items.
To collect the data, this research is done by using some steps. First, the writer gives some
exercises to the students aned they are required to answer the exercises. After that the writer
corrects their answer and gives the scores. The writer analyzes about their ability in translating the
text.
The technique of analyzing the data in this research is by using identifying, classifying
and analyzing technique. At first, the writer selects the mistakes to which they belong to and
tabulate the students’ scores and percentage of each score by applying the following formula:

S= x 100%
Where: S=the score
R= the number of the correct answer
N= the number of the rest items
It may also be mentioned at this point that the difficulties of students in translating
English text may be different from one another. In order to know their differences, it is important
to make scale of score based on Depdiknas formula. To make it clear it can be seen in the
following table:

Qualitative

Quantitative

Expressions

Expressions

Excellent

10

Very good

9

Good

8

More than fair

7

Fair

6

Almost fair

5

Lack

4

Very lack

3

Bad

2

Very bad

1
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(Diknas, 1990:10)
3. Data Analysis
As stated in previous chapter that this research has one problem. The problem reads:
“how is the achievement of the second year students of SMP YP Amal Luhur Medan in translating
English text into Bahasa Indonesia?”This means that this research only concerns with the class
ability in translation. As stated in previous chapter there were 25 items of sentences to translate
plus a text of English to translate into Bahasa Indonesia. The scores of sentence translation and
text translation are combined into one. The scores obtained are from the tests tested to the students
as the respondents of this research. From the forty randomly selected respondents, there was one
group of scores that could be obtained, namely the scores of translation. The translation must be
based on the use of context. The contexts to be used here are the context of register and genre.
The following group of scores is about translation.
The scores of students in translation:
45

56

52

60

56

57

55

58

46

55

56

56

55

51

56

67

56

62

49

68

55

63

50

65

47

59

52

60

46

63

45

58

64

55

56

51

63

56

57

57

The following table is concerning with frequency and standard deviation
Table 1
Deviation And The Frequencies
Class Interval
65-68
61-64
57-60
53-56
49-52
45-48

F
3
5
9
13
5
5
40

D
3
2
1
0
-1
-2
3

Fd
9
10
9
0
-5
-10
14

Fd2
27
20
9
0
5
20
81

The following calculation is about the mean and standard deviation
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Assumed mean (AM) =

Mean (M)=AM +

Mean (M)= 54.5 +

= 54.5 +
= 54.5 + 1.4
= 55.9
The figure (55.9) is converted with the criteria of percentage by means of which the stage
of ability of the class is obtained. This means that the ability of the class lies between “76 – 85”, or
55.9/70 * 100 – 79.8. The number of 79.8 belongs to “good” (Depdikbud, 1990:10).
In this research the standard deviation (SD) gained is 5.517 (S = 5.517) and after knowing
the standard deviation, the writer calculated the reliability number. This means the writer wants to
know whether the marks are valid or in reverse. The result of the reliability number (KR_21) is
0.87.
Findings
There are some problems discussed in this research. The first concerns with the students
ability in translation. Even the problem concerns with difficulties usage of students ability in
translation. The problem also involves in context of situation and cultures so that the students got
difficulties. As a fact the students got difficulties how to suit the translation from lexical
translation to grammatical translation . In this situation, students sometimes got difficulties in
context.
4. Conclusion
The last activities in conducting a research is stating the conclusions and suggestions.
Conclusions mean that the writer states the points or whatever found after the research has been
conducted. Based on the data obtained after carrying out the descriptive research, it is concluded as
the following:
1.

The second year students of SMP YP Amal Luhur Medan have
good level of ability in translation in English text into Bahasa
Indonesia. This means that the ability of the class in average is
‘good’.

2.

The difficulties that they used to get were grammatical translation.
In other words, they are only able to translate word by word
translation.
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3.

The students got failure in translating grammatically because they
are lazy to think the context and structure.
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Teaching Vocabulary by Using Picture Media at The First Year
Students of Senior High School Advent 2 Pematangsiantar
Lumbanraja Lemar
lemarlumbanraja84@gmail.com
Abstract
The research is intended to find out whether there is improvement of using pictures Media in teaching
vocabulary compared to teaching vocabulary without using picture. The problem of the study is as follow:
“what is the effect of using pictures in teaching vocabulary on the vocabulary mastery achieved by the first
grades of junior high school?. The analysis of the data has shown the first year students of SMP Advent 2
Pematangsiantar can improve their vocabulary by using pictures media. It can be said that there are
advantages learning vocabulary by using pictures. The advantages are as follows:(1)The average of question
that can be answered correctly is 34,6 questions or 35 question .It can be concluded that most of the questions
can be answered well.,(2)The average percentage of true answers is 86,5%,it can be said that most of the
questions are able be answered truly.,(3) Only a few questions which can not be answered well.,(4)The
average percentage of the questions which are answered wrongly is 13,5%,only a few questions that are not
able to be answered well.,(5)from the average result of the question almost students can answer the question
It means that the pictures are enjoyable ,.(6) Pictures and problem-solving activities are generally used after
the presentation ,in the practice part ,it creates the activity among the students, and the students will be
creative and active and are not bored.,(7) because such communicative tasks can only handle after mastering
well-picture, learners can put in to practice and internalize vocabulary, grammar and structure extensively. A
game and competition that are provided by using picture enhance the motivation of the students to improve
students’ vocabulary
Keywords: vocabulary by using teaching aid(picture),in writing skills.

1.Introduction
Every human being needs language as a medium of communication among individuals or
even nation. Indonesian people use their native language, that is their local language and
foreign language is English, to make communication with other people around the world. as
the first foreign language in Indonesia, English is carried out in education. English is one of
the complusory subject taught in SMP and SMA as a foreign language. as a result, the
Indonesian government always makes efforts to improve the quality of English teaching. By
improving the quality of teachers and others components that are involved in educational
process ,the English teaching in Indonesia improve from time to time.
Nowadays, on line with government’s plan on the nine years basic education, English
has been taught at all junior high school. The function of learning English in junior high
school is as follows: by studying English, students are expected to have a means to develop
their knowledge of science, technology and culture so that they can grow up with Indonesian
personality. Later the students are expected to be able to support the development of tourism
industry(GBPP SMP,2004:1)
The objectives of teaching English to junior high students as a local content course of the
study are “the students are expected to have the skills of scrutinizing, speaking, reading and
writing in simple English, with emphasis on communication skills using selected topics
related to their environmental needs such a tourism industry at north Sumatera”(GBPP
SMP,2004:2)
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“English has accordingly been chosen as the first foreign language to be taught in some
school in Indonesia”(Ramelan,1985:6).in order to make the English teaching successful, we
have to consider some factors such as the quality of teachers, students’ interest, motivation,
schools facilities , library and books which are involved together in teaching and learning
process .Besides, there are still others factors like teaching technique and teaching media,
which also play important roles. Vocabulary is one of the most important language
components, which has to be mastered and acquired by the students in learning a new
language. by learning vocabulary first the students will be able to communicate in English
.Whenever we want to communicate with other people using a language ,we should have
mastered a stocks of words related to the topic. It is true ,however, that whenever we think of
language and language learning, we usually think of mastering the vocabulary. experienced
English teacher knows very well how important vocabulary is.
The role of English teachers in junior high school is very important because they have the
task to give the basic introduction of the first foreign language. Later, the students preference
over the English lesson will depend on how the teachers teach. The teachers, in this case
,have got challenging task to motivate them. The teachers are expected to be imaginative and
creative in developing in their teaching technique to make the English lesson more exciting.
As stated by Allen(1983:33)”the teaching of English to the beginner should need the
technique to make the English lesson more exiting .The best technique is using an approach,
which still has relation to their world. using pictures is a technique in teaching vocabulary.
Webster states that “teaching aids are many varieties of devices and materials ,whish rely on
the sense of sight to inform”(Webster,,1972:664)without method of technique appropriate to
the students’ level, they may feel bored and not interested in following the lesson and the
result will not be satisfactory.
English learning program in Indonesia starts in the elementary school since the year of
2000.english is the first foreign language taught for the students of elementary school. English
becomes something new for them because it is different from their native language. They have
not known the foreign language system yet or even use them as their daily language to
communicate with each other. the student of elementary school use their native language in
the society since they speak for the first time, even though they have not known how to use it
in the written form. They use their native language without any curiosity in the things they
learnt. The students of elementary school are in the age of seven to twelve years. When they
are introduced to a foreign language, they may find some similarities and differences between
learning their mother tongue and learning the foreign language .one of the differences is that
the native language is used as a means of communication at home, school and in the society,
while the foreign language is not used as a means of communication .Learning a foreign
language is not as easy as we think. as teachers ,we have to consider that not all students are
able to understand anything we teach. There are many crucial factors that we should know
before we teach a foreign language. The crucial factors are ”age, ability, aspiration and need,
native language, and previous language experience”(finocchiaro,1974:14).The materials we
will present should be based on the student’ age, ability, native language, and previous
language experience.
2.Research Method
,the writer explains the research method. In this chapter, the discussion elaborates the
data sources, population and sample, the method design, variables, instrument, construction
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of the test; try out, condition of the test, item analysis, and data collection. Arikunto
(1998:114) states that, “sources of data are subjects where data comes from. In this study the
writer used research procedure in order to get the required data”. The research was done by
conducting a treatment. The writer treated a group of the first year students of SMP Advent 2
Pematangsiantar by using pictures. At the beginning of the treatment, the group was given a
pre-test. At the end of the treatment, the group was given a post-test. Best (1981:8) says that a
population is any group of individuals that have one or more characteristics in common that
are of interest to the researcher. The population of this study was the first year students of
SMP Advent 2 Pematangsiantar in the academic year of 2010/2011. There were 80 students,
so population was 80 students. The writer took first year students based on consideration the
English has been taught as local content since they were in the first grade. Best (1981:8) states
that a sample is a small proportion of a population selected for observation and analysis.
Kerlinger (1965:118) emphasizes that a sample is part of a population, which is supposed to
represent the characteristics of the population. Since the first year students’ of SMP Advent 2
Pematangsiantar 80 students, the writer took all of the students as sample. As stated by
Arikunto (1998:120)”…… if the students is less than one hundred, then all the subjects
should be taken……”. The process of taking the sample would be discussed in the sampling
technique. Best (1981:9) states that the individual observations or individuals are chosen in
such a way that each has an aqual chance of being selected, and that each choice is
independent of any other choice. Sax (1979:183) states that a sample is selected randomly
when every number of the population has equal, no zero chance being included in the sample.
In this study, the sample used was sample population since all the population was chosen as
sample.
3.Data Analysis
As the writer had collected the result of the test given to the first year students of SMP
Advent 2 Pematangsiantar who had been selected to represent the whole population, the next
step to do is analyzing the data taken from the object of the study. The writer first corrected
the answer and determined the right answer and the wrong answer, through this way, the
writer will know whether the students have the ability to answer the test or not. The writer
also counted the percentage of the correct answer and the wrong answer. The result of the test
is based on the percentage of the item that could be answered correctly. The criteria to find the
percentage of the test result is as follow: Score the right answer :total item x 100%.
After counting the score gained by each student,the writer made:
1.The list of the total number of the students answer for each item.
2.The list of the student’s answer.
3.The list of frequency distribution and the reliability.
4.The list of the students marks.
5.The list of the percentage of the mark

Table 2
The List Of Students Answer For The Test
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Items Number of

True

Percentage

False

Percentage

questions

Answers

1

38

95

2

5

2

39

97.5

1

2.5

3

35

87.5

5

12.5

4

37

92.5

3

7.5

5

39

97.5

1

12.5

6

35

87.5

5

12.5

7

38

95

2

5

8

38

95

2

5

9

37

92.5

3

7.5

10

31

77.5

9

22.5

11

30

75

10

25

12

32

80

8

20

13

33

82.5

7

17.5

14

35

87.5

6

12.5

15

31

77.5

9

22.5

16

32

80

8

20

17

30

75

10

25

18

37

92.5

3

7.5

19

29

72.5

11

27.5

20

36

90

4

10.00

21

38

95

2

5

22

39

97.5

1

2.5

23

35

87.5

5

12.5

24

37

92.5

3

7.5

25

39

97.5

1

12.5

26

35

87.5

5

12.5

27

38

95

2

5

28

38

95

2

5

Answers
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29

37

92.5

3

7.5

30

31

77.5

9

22.5

31

30

75

10

25

32

32

80

8

20

33

33

82.5

7

17.5

34

35

87.5

6

12.5

35

31

77.5

9

22.5

36

32

80

8

20

37

30

75

10

25

38

37

92.5

3

7.5

39

29

72.5

11

27.5

40

36

90

4

10.00

41

38

95

2

5

42

39

97.5

1

2.5

43

35

87.5

5

12.5

44

37

92.5

3

7.5

45

39

97.5

1

12.5

46

35

87.5

5

12.5

47

38

95

2

5

48

38

95

2

5

49

37

92.5

3

7.5

50

31

77.5

9

22.5

51

30

75

10

25

52

32

80

8

20

53

33

82.5

7

17.5

54

35

87.5

6

12.5

55

31

77.5

9

22.5

56

32

80

8

20

57

30

75

10

25

58

37

92.5

3

7.5

The Explora Journal of ELT and Linguistics - Nommensen HKBP University – Vol 2 no 1 March 2016

Page 37 of 96

59

29

72.5

11

27.5

60

36

90

2

5

61

38

95

2

2.5

62

39

97.5

1

12.5

63

35

87.5

5

12.5

64

37

92.5

3

7.5

65

39

97.5

1

12.5

66

35

87.5

5

12.5

67

38

95

2

5

68

38

95

2

5

69

37

92.2

3

7.5

70

31

77.5

9

22.5

71

30

75

10

25

72

32

80

8

20

73

33

82.5

7

17.5

74

35

87.5

6

12.5

75

31

77.5

9

22.5

76

32

80

8

20

77

30

75

10

25

78

37

92.5

3

7.5

79

29

72.5

11

27.5

80

36

90

4

10.00

Total

1384

3460

218

560

Average

34,6

86,5

5,54

13,3

From above table it can be seen that from 40 questions the student achievements as
follows:
1.The average of questions that can be answered correctly is 34,6 question or 35 questions. It
can be concluded that most of the questions can be answered well
2.The average percentage of true answers is 86,5 %, it can be said that most of the question
can be answered truly.
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3.The average of questions that are answered wrongly is 5,45 questions or 5 questions. It can
be concluded that only s few questions that cannot be answered well.
4.The average percentage of the questions, which are answered wrongly ,is 13,5%. It can be
concluded that only a few questions that cannot be answered well.
The the writer tries to present the answers by the student in order to know about their ability:

79

14

35

26

65

80

10

25

30

75

Total

2416

12080

784

3920

Average

14.7

73.7

4.8

26.6

Source: Students’test result
From above data it can be said that the average score of true answer made by the
students test is 73,37%, and 26,63% couldn’t be answered.
In order to know if the test given is reliable or not the writer proposal the formula given
by Arikunto (2006) as follow:

Interval

Table 4
The Clas Interval And Frequency Distribution
n
1/X
(f)

f.X

33-37

16

1

16

16

28-32

34

0

0

0

23-27

20

-1

-20

40

18-22

10

-2

-20

40

Total

80

-24

79

Mean = M-r

Mean = 30-5 (

)

Mean =30-4,75
Mean = 25,25
Note : M = central point class interval of mean
r = class interval (5)
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n= number of sample
Deviation Standart:

= 4,75-0,90
= 3,98
2) The reliability the test is as the following:

=
=1- 0,017
= 0,98

According to arikunto (2006) that the reliability test is assumed to be reliable if the r
value is :
-Between 0,800 to 1,00

: very high

-Between 0,600 to 0,800 : high
- Between 0,400 to 0,600 : enough
-Between 0,200 to 0,400 : low
-Between 0,000 to 0,200 : very low
From the above result it can be concluded that the data is reliable because the result is
0,98 and the reliable test is high.
4.Conclusion
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when all the data had been collected and analyzed then the writer makes a conclusion based
on the result of the research such as the following: 1. The analysis of the data has shown that the
first year students of SMP Advent 2 Pematangsiantar can understand the vocabulary by using
pictures. 2. The average of questions that can be answered correctly is 34,6 questions or 35
questions. It can be concluded that most of the questions can be answered well. 3. The average
percentage of true answers is 86,5%, it can be said that most of the questions can be answered
truly.
4. The average of questions that are answered wrongly is 5,45 questions or 5 questions. It
can be concluded that only a few questions, which cannot be answered well.
5. The average
percentage of the questions, which are answered wrongly, is 13,5%. It can be concluded that only
a few questions that cannot be answered well.
6. Games and problem-solving activities are
generally used after the presentation, in the practice part, it will create the activity among the
students, and the students will be creative and active and are not bored. 7. Because such
communicative tasks can only be handled after mastering well-planned games, learners can put
into practice and internalize vocabulary, grammar, and structures extensively. Play and
competition that are provided by pictures enhance the motivation of the students. 8. By using
pictures also reduce the stress in the classroom. At the same time as playing pictures, the learners’
attention is on message, not on the language.
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The Causing Factors Of Greed In Shakespeare’s King Lear
Oktavia Panggabean
panggabeanoktavia110@yahoo.com

Abstract
There are three divisions in literary works; they are poetry, prose and drama. The writer has chosen to analyze
a drama written by William Shakespeare, King Lear. Though the plays were written in his age, the influences
stand still nowadays. The characters built are very connected to what actually happens in the society. This
study is dealing with the causing factors of greed in Shakespeare’s King Learwhich can break the blood
relationship among the fathers and the three daughters, among the three daughters, and the harmonious
relationships among the husbands and the wives. There are many interesting topics can be discussed in this
drama, but the writer focuses only on the causing factors of greed. The data are sentences which spoken up
by the characters along the play that is related to the need of the analysis. This means that the sentences which
are going to be used as the data are the ones that show greed in the play. They are analysed based on the
textual approach. After finishing the analysis, it is concluded that the play is full of greed and there are five
causing factors of greed, namely early negative experience, misconceptions, fear, maladaptive strategy, and
persona to hide in adulthood.
Keywords : The Causing Factors, Greed, Shakespeare’s King Lear.

1.The Background of the Study
People living in this world have their own needs. They do many efforts to survive for life as
there is competition among them to get their goals. In fulfilling the needs, hard work and
determination will be applied as well. However, when talking about the result, some may feel very
satisfied and grateful since they can achieve what they want yet some do not feel so. Somehow,
they get something beyond their expectation or get what they never expect before.
In the other case, people have got things they want but still never feel satisfied. Even one was
born in a kingdom which filled by luxury, he or she still has the other needs or desire out of the
luxurious things he or she has owned. People think that he or she has been complete already as he
or she does not need to think about what they will eat, drink, wear, etc. tomorrow. These kinds of
reality life can also be found in the play King Lear written by William Shakespeare. The two
daughters of King Lear, Goneril and Regan, who were born and raised in a kingdom life still feel
unfulfilled yet. They not only desire the more division of the kingdom but also the love from a
man who is as evil as they are. It is the reason of the writer to choose drama as her topic in writing
this thesis.
After reading the play King Lear, the writer formulated the research questions ”What are the
factors that made King Lears Daughters greedy which could break down the blood relationship
among the father and his three daughters, among the husbands and the wives, and among the three
sisters?”
The objective of the study is to find out the causing factors of greed in the play written by
William Shakespeare, King Lear.
Theoretically, through her description the writer hopes that the readers will get enrichment
and understanding of the literary work in Shakespeare’s King Lear. The research findings is
expected can enrich e readers’ theory of literature, particularly dramas.
Literature
Merriam Webster Dictionary defines “literature (writing) is written artistic works, particularly
those with a high and lasting value,” (s.v. “literature”).
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Another further explanation given by Lombardi states the term of literature as “a term used to
describe written or spoken material. Broadly speaking, “Liteature” is used to describe anything
from creative writing to more technical or scientific works, but the term is most commonly used to
refer to works of the creative imagination, including works of poetry, drama, fiction and nonfiction,” (vide “literature”).
Drama
Meriam Webster’s Dictionary states“drama as a composition in verse or prose intended to
portray life or character or to tell a story usually involving conflicts and emotions through action
and dialogue and typically designed for theatrical performance,” (s.v.”drama”).
There are two kinds of drama namely, tragedy and comedy. A tragedy is a drama treating a serious
subject and involving persons of significance. Its purpose is to arouse pity and fear toward the
audiences or readers. While a comedy is a dramatic work that threats themes and characters with
humor and typically has a happy ending. The purpose of comedy is to strip away the masks and
expose human beings for what they are.
Greed
According to Oxford Advanced Learner’s Dictionary, “greed is a strong desire for more
wealth, possessions, power, etc. than a person needs,” (s.v.”greedThe American Heritage
Dictionary defines “greed as a selfish desire for more than one needs or deserves,” (s.v.”greed”).
Another meaning is found in Meriam Webster’s Dictionary mentions that “greed is a selfish and
excessive desire for more of something (as money) than is needed,” (s.v. “greed”).
Some examples of greed that do not include money are:
A person who takes all of the cookies in the house for himself or herself, not sharing even though
he or she knows others will want some.
A person at work who takes credit for the hard work of others and who takes a larger share of the
bonus money or prize for sales, even if he or she did not actually do anything to earn it. In other
words, he or she takes other people’s rights.
The Causing Factors of Greed
Here are the causing factors of greed:
1. Early negative experiences
2. Misconceptions about the nature of self, life or others
3. A constant fear and sense of insecurity
4. A maladaptive strategy to protect the self
5. A persona to hide all of the above in adulthood
Early Negative Experiences
In the case of greed, the early negative experiences typically consist of insufficient or inadequate
nurturing in early childhood. The situations causing such experiences could be natural and
unavoidable, such as the death of a parent when childhood or living in a time of famine.
Misconceptions
From such experiences of deprivation and lack, the child comes to perceive life as being unreliable
and limited, but containing the missing ingredient for happiness:
I cannot truly be myself, a whole person, until I get what has always been missing.
Life is limited. There isn’t enough for everyone. I miss out because other people are taking my
share, getting what is rightfully mine.
Over time, the growing child might also become cynical about what life has to offer:
I cannot trust anyone to give me what I need.
If I am given a gift, there must be something wrong with it.
Fear
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Based on the above misconceptions and early negative experiences, the child becomes gripped by
a specific kind of fear. In this case, the fear is of lack—of having to go without something essential
as there may not be enough of it to go around.
Strategy
The basic strategy for coping with this fear of lack is to acquire, possess and hoard the
“needed” things. Typically this involves:
1.obsessively seeking the chosen substitute for the original lack;
2. preventing others from acquiring it;
3. criticising what is available (in the hope of eliciting something better);
4. blaming others for failing to provide enough
Persona
Finally, emerging into adulthood, the chief feature of greed puts on a socially-acceptable mask
which says to the world, “I am not selfish. I am not greedy. I am not doing this for me. See how
generous I am. See how my possessions make other people happy.” In fact, the greedy person is
never happy so long as the possibility of lack remains.
2.The Data
In analyzing the data, the writer used textual approach, namely by analyzing the plot and the
characters of the play relating to the moral values of human life.
The source of the data is sentences taken from the play by William Shakespeare, King Lear.
The sentence is something that spoken up or produced by each character along the play that is
related to the need of the analysis.
To collect the data, the writer evaluated the way of the characters speak expressing their
personalities, actions, thought, and all related aspects of their communication in the play.
Basye and Dob stated, “If money is, as it is often posited, the root of all evil, then where does that
leave greed? Let us do the math: Greed takes up most of your time and most of your money, so
therefore greed = time x money. And, as we all know, time = money. Greed = money x money. So,
if money is the square root of all evil, then we are forced to conclude that greed is evil as well,
perhaps even more so, in that it forced us to do math. But when does the desire to simply possess
something turn into unchecked greed? That is easy: when the things that you possess start
possessing you,” (Basye and Dob 2009: 361).
The data having been gathered will be analysed in the following steps:
1. Analyzing the early negative experiences faced by the characters in the drama particularly
whose minds are full of greed, namely the two Lear’s daughters.
2. Analyzing the misconceptions about the nature of self, life or others in the drama
3. Analyzing the constant fear and sense of insecurity in the drama
4. Analyzing the maladaptive strategy to protect the self in the drama
5. Analyzing the persona to hide all of the above in adulthood in the drama
3.Data Analysis Of The Causing Factors Of Greed In Shakespeare’s King Lear
The Early Negative Experiences
In the case of greed, the early negative experiences typically consist of insufficient or inadequate
nurturing in early childhood. The play opens in a room in the palace of King Lear, a legendary
ruler of Britain in the time before Britain became fully Christianized. Two noblemen, the Earl of
Kent and the Earl of Gloucester, are chatting about court politics.
Kent
: “I thought the king had more affected the Duke of Albany than Cornwall.”
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Gloucester: “It did always seem so to us: but now, in the division of the kingdom, it appears not
which of the dukes he values most; for equalities are so weighed, that curiosity in neither can make
choice of either’s moiety.” (Shakespeare, Act I, Scene i)
From this gossip we discover that Lear-who we later learn is about eighty years old-has
decided to give up his throne before he dies. He realizes that it is the proper time for him to divide
the kingdom over his three daughters and enjoy life in his old age. He intends to divide Britain
among his three daughters, who are named Goneril, Regan and Cordelia.
In this case, the the early negative experience faced by Cornwall is not during childhood
or the death of parent or even living in time of famine. However, he is facing such experience in
his marriage with Regan. He has to come to reality life that King Lear likes Albany better than
him. It shows us that since Cornwall faces the early negative experience in his marriage with
Regan, he changes his mind. If he can not get the pure or equal love or attention of a father-in-law
towards his son-in-law, then he must get what his father-in-law has, the power. All infants are
born with natural desire for love, nurture, care, attention and interaction.
In the play King Lear, Cornwall experiences the early negative experience as he has
married with Regan. In other words, he is an adult already. The natural desire of love, nurture,
care, attention and interaction appear as the time goes by. At that moment when he realizes that
Lear prefers Albany to him, he starts thinking if he can not get Lear’s love, nurture, care, attention
and interaction as what his father-in-law is supposed to do, then he finds the other alternatives or
substitutes. Enough for him to become terrified of never getting enough of what he needs. The
substitute is the power of King Lear itself.
The Misconceptions about the self nature
We can say that misconception is a false point of view about something or someone. In the
case of the play King Lear, we have talked about the first causing factor, early negative
experiences. From such experiences of deprivation and lack, the characters, Cornwall, Regan,
Edmund, and Goneril come to perceive life as being unreliable and limited, but containing the
missing ingredient for happiness.Cornwall, Edmund, Goneril, and Regan are not children
anymore. They have these misconceptions in their adulthood from the early negative experience
they have faced before.
Edmund :”Well, then, Legitimate Edgar, I must have your land: our father’s love is to the bastard
Edmund as to the legitimate: fine word,-- legitimate! Well, my legitimate, if this letter speed, and
my invention thrive, Edmund the base shall top the legitimate. I grow; I prosper: now, gods, stand
up for bastards! (Shakespeare, Act I, Scene ii)
The misconception of his is he thinks that life is limited. There is not enough for
everyone. He misses out because other people are taking his share, getting what is rightfully his.
In fact, the legitimate Edgar is more rightful to get the more share of the kingdom.
Because misconceptions, neither Regan nor Cornwall show much sympathy for
Gloucester’s misery as a father, although Regan, calling Gloucester her “good old friend,” tells
him not to worry. She and her husband will take care of his treacherous son, Edgar. Goneril’s
misconception is “I cannot trust anyone to give me what I need.”
It is very obviously portrayed that the misconceptions about the nature of self lead them
to become greedy characters. It is not only the greed of power from the division of King Lera’s
kingdom, but also the greed of love. Both of them love Edmund eventhough they have married.
Regan becomes widow, and she does not need time to be kept in sorrow over her husband’s death,
she finds another passionate love on Edmund. She is lucky in this situation as she has no reason to
stay far from Edmund.

The Explora Journal of ELT and Linguistics - Nommensen HKBP University – Vol 2 no 1 March 2016

Page 45 of 96

Unlike Regan, Goneril who loves Edmund too has Albany, her good husband. Her love to Edmund
is as passionate as Regan is. She even plans to be separated and to have Edmund kill Albany in
order they can marry soon. Goneril does not stop only at that moment. As she knows Regan, her
sister, has a big chance to be Edmund’s wife, she poisons Regan. She feels guilty and embarrassed
that Albany now knows what she has done to him and to Regan, she at last decides to commit
suicide. How evil this woman is.
The Constant Fear and Sense of Insecurity
Based on the above misconceptions and early negative experiences, the characters, the two sisters,
Edmund and Cornwall become gripped by a specific kind of fear. In this case, the fear is of lack—
of having to go without something essential as there may not be enough of it to go around.They
will also tend to envy people who have those things and do whatever efforts to get them right
away.
The Maladaptive Strategy to Protect the Self
The basic strategy for coping with this fear of lack is to acquire, posses and hoard the
“needed” things. Typically this involves hoarding it, preventing others from aquiring it, criticising
what is available (in the hope of eliciting something better), and blaming others for failing to
provide enough eventhough it is not other people’s faults at all.
The Persona
Finally, emerging into adulthood, the chief feature of greed puts on a socially-acceptable mask
which says to the world, “I am not selfish. I am not greedy. I never take other people’s right. In
fact, the greedy person is never happy so long as the possibility of lack remains. They will look for
until they get.
4.Conclusions
There are five causing factors of greed in this Shakespeare’s King Lear namely, the early negative
experiences, the misconceptions about the nature of self, life or others, the constant fear and sense
of insecurity, the maladaptive startegy to protect the self, and the persona to hide all of the above
in childhood.
Again, greed refers to our selfishness, misplaced desire, attachment, and grasping for happiness
and satisfaction outside of ourselves. History has shown that greed has made many people evil and
they will resort to anything to get what they want. Once they get what they want, they will want
more than what actually they need. Greed can make people do bad things and it has a powerful
influence on our lives and it affects the way we find happiness. With this sublime understanding
we can clearly see and feel the factors that are causing greed in William Shakespeare’s King Lear.
After reading the play of William Shakespeare’s entitled King Lear, the writer has some
suggestions and the writer also hopes her suggestions will be useful for the readers.
Firstly, for readers this drama is useful to read as a guide to conduct and judge something if the
reader is involved in a matter because in judging a particular problem, we must not be affected by
our ambitious desire. Desire without control and without suppression will make us face many
difficult problems. Next, in this play, the writer finds incidents which are relevant to those the
present society.
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Abstract
The objective of this study is to improve students’ vocabulary achievement through advertisement media. It is
done by applying the classroom action research. The instruments of collecting data are quantitative and
qualitative method. Data for quantitative method is collected by using dictated vocabulary test and the
qualitative method are the list observation sheet, questionnaire sheet and interview, which had been gathered
in two cycles. Each cycle consisted of two meetings, and there is one meeting for pre-test, so totally there
were five meetings in this research. This research was conducted by the Classroom Action Research method.
The population of this research was the first year of students of Economic – FE- UHN Medan academic year
2014/2015 that consists of 276 students. There are seven classes, they are class X-IPA 1 which consists of 40
students, class X-IPA 2 consists of 40 students and class X-IPA 3 consists of 39 students, class X-IPA 4
consists of 39 students, class X-IPA 5 consists of 40 students, class X-IPS 1 consists of 40 students and class
X-IPS 2 consists of 38 students. There are 39 students which are taken as the sample. Having analyzed the
data, the researcher found that the mean scores of students in pre-test is 54.74, in post-test cycle one 68.84
and in post-test cycle two is 94.10. And the percentage of students mastering in dictated vocabulary in pretest 5.12%, in cycle one is 23.07%, and in the cycle two is 100%. It can be concluded that advertisement
media effectively help students to improve their achievement in vocabulary. It is suggested that teacher of
English should apply advertisement media as one of alternatives in teaching vocabulary.
Keywords : vocabulary achievement, advertisement media

1.The Background of the Study
In Indonesia, English is as a foreign language taught in schools. So, English subject
is a compulsory subject from Junior High School until University level in Indonesia.
English learners are hoped to be able to communicate about anything in English. The
mastery of vocabulary sometimes cannot be reached optimally. In teaching vocabulary to
students, the teachers must use the effective and appropriate technique. Effective means
that the technique can build students’ motivation in learning English.
According to Bauer (1998 ) vocabulary is about words-where they come from, how
they change, how they relate to each other and how we use them to view the world.
Vocabulary plays a very important role in developing the four language skills namely
speaking, listening, reading, and writing. Vocabulary can be defined as the words we
teach in the foreign language. Vocabulary is an essential one for students as their first step
to studying English. Vocabulary is important because word carries the content of what we
want to say. Some teachers often complain that children attend classes that are so
crowded and they don’t want to study English. So the teachers should have a new
technique to teach vocabulary by using advertisement.
Based on the writer’s experience when he did his internship, it was found that most of
the students have minimum vocabulary in English because some teachers thought that
teaching vocabulary item can be done in the same way from time to time for every level.
Almost all the teachers gave list of vocabulary items and made the students memorize
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them. As a result, the students often thought that learning English was difficult, boring and
some students will end up in memorizing limited vocabulary items. Finally the writer use
advertisement as media to teach vocabulary to the students through the advertisement, the
students will interest to memorize the items. So, the writer thinks to change the technique
of teaching vocabulary.
The objective of the study is to find out whether advertisement media can significantly
improve students’ vocabulary achievement.
The scope of the study is limited to the use of advertisement media in improving the
students’ vocabulary achievement at SMA NEGERI 9 MEDAN.
The findings of this study are expected to be theoretically and practically relevant for some
matters:
1. Theoretically
The finding of the study is expected to give another perspective about the using of
advertisement media for teaching vocabulary.
2. Practically
The finding of the study is expected to be useful for:
1. English Teachers, can apply the learning of model to improve their professional
and improve the quality of teaching and learning process in the school.
2. Students, to give them information of advertisement media which can improve the
students’ vocabulary achievement well.
3. Other researchers, the study will give more information about advertisement media
which can improve students’ vocabulary achievement.
It is important to classify some terms which will be used in the research in order
to avoid misinterpretation and confusion in comprehending the ideas especially for the
readers. Therefore, the following terms are intended to specify the content of the research.
The most common type of achievement is standardized progress in developing
the measurable skills and knowledge learned in given grade level, usually through planned
instruction. Achievement is the measurable process, a more general and stable cognitive
trait
(http://en.wikipedia.org/wiki/special:WhatLinksHere/Achievementtest)
The students’ achievement means that the students can learn successfully and
improve their study with their effort and skill. Hornby (1996:10) says achievement is a
thing done successfully, especially with effort and skill. In the mean time, Procter (1978:7)
explains the word ’achievement’ derives from a verb ‘achieve’ which means: to finish
successfully especially for something, to get as the result an action. The students’
achievement means that the students can learn successfully and improve their study with
their effort and skill.
Blooms (1996:16) there are three aspects of learning achievement such as
cognitive, affective, and, psychomotor. Cognitive consist of knowledge, understanding,
application, analysis synthetic and evaluation. Then, affective includes feeling and
emotional aspects. And psychomotor relates to the students’ skill to do something. It is
known from what students’ response to the lesson the teacher gives. Based on the
explanation above, the students’ achievement is the students’ grasp of proficiency in
certain skill or students’ progress in learning by their efforts and skills or performances.
Based on explanation about students’ achievement is process of developing skills or
knowledge. The success of students in finishing something is through the skill, practice or
performance
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Students’ achievement in the performance is shown by their ability to speak.
Most of us speak easily and effectively when we use words with which we are familiar. If
we describe everyday words, occurrence in everyday words our sentences take shape
without effort and the person with whom we are speaking knows exactly what we mean.
The number of words which useless important than success which our words have in
making our meaning clear. Sometimes we find that we can not say precisely what we
have in mind if we limit ourselves to word with which we are entirely familiar; and it is
then that we feel the need for enlarging our vocabulary. At other times – for instance in
writing letters-we find that familiar words will express our meaning well enough, but that
in order to give variety and color to what we are writing we must occasionally use a less
familiar word. According to Richard D. Mallery (2005); When we say that someone has a
good vocabulary we mean that he or she is familiar with a large number of words and
uses them appropriately and accurately. Your vocabulary is the stock of words on which
you can draw in expressing yourself. Most of us do not use nearly as many words in
speaking or writing as we recognize or understand when we hear them or see them. It is
therefore desirable and helpful to classify the words we know as belonging either to our
use vocabulary or to our recognition vocabulary.
Vocabulary is one of the components of language and that no language exists
with words. Words are the signs or symbols for ideas. They are the means by which
people exchange their thoughts. The more words we learn, the more ideas we get, so that
we can communicate the ideas more effectively.
Vocabulary is the most important part that should be mastered in English. Bauer
(1998) states that “Vocabulary is about words-where they come from, how they change,
how they relate to each other and how we use them to view the world.”
Furthermore Dellar H and Hocking D in Thon Burry, (2005:13) states that
“If you spend most of your time studying grammar, your English will not improve
very much, you will see most improvement if you learn more words and expression. You
can say very little with grammar, but you can say almost anything with words. Without
grammar, it can be conveyed, without vocabulary nothing can be conveyed.
All that statements imply that vocabulary is important thing that should not be
neglected in language learning, and it is very useful for communication with other people
either in spoken or written form. Vocabulary is very important part in learning English
language.
1. Reading vocabulary
A person is reading is all the words he or she can recognize when reading. This is the
largest type of vocabulary simply because it includes the other three.
2. Writing Vocabulary
A person’s writing vocabulary is all the words he or she can employ in writing.
Contrary to the previous two vocabulary types, the writing vocabulary is stimulated by its
user.
3. Listening Vocabulary
A person’s listening vocabulary is all the words he or she can recognize when
listening to speech. This vocabulary is aided in size by context and tone of voice.
4. Speaking Vocabulary
A person’s speaking vocabulary is all the words he/she can use in speech. Due to the
spontaneous nature of the speaking vocabulary, words are often misused. This misuse
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though slight unintentional, may be compensated by facial expressions, tone of voice, or
hand and gesture (http://en .wikipedia.org/wiki/vocabulary).
Vocabulary achievement is one of the priorities in English. In obtaining the
purpose of teaching vocabulary, the teacher should be aware as guidance for the teacher
before teaching vocabulary. They help the teacher to create the class more enjoyable. The
teacher is also suggested to concern with these principles in teaching vocabulary to avoid
the boredom of the students while teaching learning process.
According to Wallace ( 2002), there are nine principles in teaching vocabulary
that should be noticed by teacher, namely :
1.
Aims
The teacher has to be clear about his/her aims in teaching vocabulary. How many
words that should be mastered by the students within a meeting and what the teacher
expects the student to be able to do.
2.
Quantity
The teacher should be aware of how many new words can be learnt by the students.
The teacher has to select the words that are necessary to the level of the students’
proficiency.
3.
Need
Vocabulary is presented in responding to the students’ own need. Therefore, the
teacher must know what vocabularies that the students need to know, it is very useful for
the students in order to do the task given.
4.
Frequent Exposure Repetition
It is seldom, however if the students remember a new word simply by hearing it once.
There must be certain amount of repetition to access the target word evidently.
5.
Situational Presentation
Using word must be related to situation. The teacher should be able to emphasize that
a certain word must be in a right situation.
6.
Meaning Presentation
The students must have a clear and specific understanding of what it denotes or refers
to. The words should be presented in such a way that its denotation or reference is
perfectly clear and unambiguous.
7.
Presentation in Context.
The meaning of words can be influenced by other factors in a context. It is important
to the students to know the appropriate collocation where a word occurs. The
circumstances that are occurred in every event can influence the meaning of a word.
Learning vocabulary in the mother tongue and in the target language, the students
must provide both types of teaching. I7t is important for the students to know the word
whether in source language or in the target language.
It is impossible for the students to master all vocabularies of certain language. They
may look up dictionary without understanding all meaning. By making inference from the
context, the students can understand the words. The teacher should notice all of the
principles above in teaching vocabulary. These principles are also as the practical hints
before teaching vocabulary. Therefore, the teacher must surely understand above it in
order to achieve the purpose of teaching vocabulary itself.
Assessment is a popular and sometimes misunderstood term incurrent Educational
practice. Assessment, on the other hand, is an ongoing process that encompasses much
whether domain. Whenever a student responds to a question, offers a comment, or tries out
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a new word or structure, the teacher subconsciously makes and assessment of the students’
performance.
Assessments may emphasize the measurement of vocabulary breadth or vocabulary
depth as defined by Anderson and Freebody (1981), vocabulary breadth refers to the
quantity of words for which students may have some level of knowledge. Multiple-choice
tests at the end of units or standardized tests tend to measure breadth only. The breadth of
the test itself may be extremely selective if it is testing only the knowledge of words from
a particular story, a science unit, or some passive understanding of the word like a basic
definition or synonyms.
Diamond (2001:148) stated that advertisements are a form of persuasive writing
or speaking that attempts to convince others to accept a position or take an action. Ads, it
seems, are everywhere today. According to Weilbacher (1991:16 ) “ advertising consists of
media messages paid for and signed by a business firm or institution that wishes to
improve the probability that those reached by these messages will behave or believe as the
advertiser wishes them to behave or believe.
An advertisement tries to persuade an audience to buy a product or service, accept
an idea, or support a cause or candidate. Most advertisements have
1.
An attention-getting opener, such as a startling headline, catchy slogan, or
surprising statistic.
2.
A memorable ending or tag line.
3.
Persuasive and/or informative text.
4.
Sriking visual or aural images.
Advertisements range from those that sell consumer products to those that
educate the public. Whatever the focus, most advertising takes one of the following forms:
1.
Print ads are written advertisements that appear in newspapers and
magazines.
2.
Posters, flayers, and mailers are printed on sheets of paper and are either
posted or delivered.
3.
Television and radio commercials convey their persuasive messages
through dialogue and visual or aural images.
4.
On-line ads contain persuasive messages, some of which employ
animation, video, and sound effects.
5.
Product packaging, besides listing a product’s contents, may also contain
promotional messages and attractively designed labels to entice consumers.
Conceptual Framework
Vocabulary is useful lesson which students need. Teacher should create an
interesting technique to teach vocabulary to students. So they can be easier to understand
and remember all the words that they have learned and improve the vocabulary
achievement.
Through advertisement media, students will be able to practice, share their opinion and
understand the meanings of a new word. It can be used in speaking and writing. They can
be able to make questions to find the answer. Therefore, by using advertisement media, it
is a better way to improve students’ vocabulary achievement
The Conceptual Framework can be shown in this following
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Students’ problem in vocabulary

Advertisement as a media
The reasons:
1. Students enjoy
studying with using
advertisement.

Teaching vocabulary

2. Advertisements are
fun and interesting

Teacher can make
students how to study
English vocabulary
well

Students learn how
improve vocabulary
well

Improving Students’ Vocabulary
Achievement

Figure 1 The Conceptual Framework of Improving Students’ Vocabulary
Achievement through Advertisement Media
2. Research Design
This study was conducted by using classroom action research. According to Arikunto
(2006:93), Classroom Action Research is conducted to improve the effectiveness of teaching
methods, giving task to the students, assessment, etc. Action research as the research design is
used in social and education sciences, primarily is used for social science or reality. Sagor (2005)
says that action research is a disciplined process of inquiry conducted by and for those taking the
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action. The primary reason for engaging in action research is to assist the actor in improving or
refining his or her actions. He also says that action research an investigation conducted by the
person or the people empowered to take action concerning their own actions, for the purpose of
improving their future actions.
Based on the experts’ statement given, it can be stated that Classroom Action Research is
a process of taking action in classroom to improve teaching method effectively and the outcomes
given by learners.
The subject of this study was one of the classes of the ten grade students of SMA
NEGERI MEDAN 9 MEDAN, Jl Sei Mati, Medan Labuhan, North Sumatera. The numbers of the
students in the class are 39 students.
The data was collected by using quantitative data. In collecting the quantitative data, the
writer was conducted multiple choice tests. The writer gave the vocabulary test to know students’
vocabulary achievement. The test consisted of 20 items.
The procedure of data collection was conducted in six meeting. Each meeting divided into
two cycles. Each meeting had four steps, namely planning, action, observation, and reflection.
Cycle 1
1. Planning
Planning is the first step in classroom action research. In this step, the writer planed detail
about the activities that was done. The actions were:
1.
2.
3.
4.
5.
6.

Knowing the students’ problem in learning vocabulary in the classroom.
Preparing the pre test as instrument for collecting the data.
Preparing the lesson plan and media.
Preparing the teaching material in learning and teaching vocabulary through
advertisement.
Preparing the instrument for collecting data such as: observation sheet, questionnaire
sheet and interview sheet.
Conducting a test to know students’ achievement in English vocabulary through
advertisement.

2. Acting
In this step, the writer applied the lesson plan. After that, the writer asked students to
mention all the words that related to the topic. Then, divided students in pairs or group and gave
them a piece of paper which consisted of a word related to the topic. And the writer guided them to
make description about the word by using questions. Each group had to choose one person as a
leader to talk about. After that, asked the leader of group to tell their discussion or their answering.
The test of group had to guess what she or he meant.
3. Observing
Observation was done by using observation sheet, interview sheet, and questionnaire
sheet. This observation was to find out information about students’ attitudes, the activities, and
atmosphere during the teaching learning process. Not only to know them only, but also to collect
data.
4. Reflecting
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The reflection was done in order to analyze the situation and made conclusion what to do
next. In this step, the writer reflected everything such as written test, interview sheet, and
observation sheet.
Cycle 2
The writer did the second cycle because the result of teaching process did not reach the
goal determined. The purpose of second cycle was to improve or prove the data in cycle 1. The
researcher was conducted some activities in this phrase as follows:
1.
2.
3.
4.
5.

Identifying the new problem in cycle 1.
Revising the lesson plan.
Selecting the suitable material.
Preparing students’ assignment and post test.
Preparing the questionnaire sheet and observation sheet.

Scoring for the Vocabulary Assessment
The test was multiple choice test. There were about twenty questions for each cycle. In
scoring the vocabulary test, it was determined that ranging from 0 – 100 by accounting the correct
answer. The scoring of the answer was applied by the following formula.

Where:
S

= Score of the test

R

= The number of correct answer

N

= The number of the question

The Technique of Data Analysis
This study applied qualitative and quantitative data. The qualitative data as gathered by
using interview sheet, observation sheet, and questionnaire sheet. The qualitative data is used to
describe data which are not amenable to being coined or measured in objective way, and are
therefore subjective (Wallace, 1998:38).
The quantitative data is used to analyze the score of the students. Quantitative data is
broadly used to describe what can be counted or measured and therefore be considered objective
(Wallace, 1998:38).
There were steps in doing the data analysis:
1. Collecting the data from the students’ score
2. Comparing the score between cycle 1 and cycle 2
3. Calculating the percentage of the students’ score
4. Making conclusions
Below is the formula to know the mean of students’ score of assessment:

Where:
X

= the mean of the students
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∑X

= the total score

N

= the number of the students

To categorize the number master students, the writer applies this formula:

Where:
P = The percentage of students who get the point 76
R = The percentage of students who get the point 76
N = The total number of students who do the test
Data
The data in this research were classified into two kinds; quantitative data (vocabulary test
score) and qualitative data (observation sheets, questionnaire and interview) which had been
gathered in two cycles. Each cycles consisted five meetings in this research. The data were taken
from the first year students of SMA IPA-2 Negeri 9 Medan that consistes of 39 students as sample.
The Quantitative Data
The quantitative data were taken from vocabulary test score. The vocabulary test was
carried out in the last meeting within two cycles. Every cycle consisted of two meetings. So, the
students’ vocabulary test scores were taken once in one cycle and one orientation score was taken
in the first meeting. The first test as a pre-test was given without any treatment. The test of the
post-test cycle I and cycle II were given to the students after teaching for each cycle had been
completely finish.
The result of the student’s vocabulary score in pre-test before treated through
advertisement media as followed: There was five students who got score 40, five students got 45,
six students got 50, five students got 55, eleven students got 60, five student got 65 and two
students get 75.
The result of the student’s score in post-test cycle I after treated through advertisement
media as followed: There was two students who got score 50, two students got 60, ten students got
65, sixteen students got 70, six students got 75, two students got 80, and one student got 85.
The result of the student’s score in post-test cycle II after treated through advertisement
media more detailed as followed: There was one student who got score 80, eight students got 85,
seven students got 90, four students got 95, nineteen and five students got 100.

No

1.
2.

Table 4.1.1
Students’ Vocabulary Score
the Score of Students from Pre test, Post test in Cycle I and Cycle II
Students
Meeting I
Meeting II
Meeting III
Initial Name
Pre-Test
Pos-Test (Cycle Post-Test (Cycle
I)
II)
IN
JT

50
60

65
70
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3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.

RA
CA
KS
AM
ADS
JWL
DWKS
SS
PAYD
WAS
GFM
CMS
SRS
AP
GA
MS
JS
AP
MP
LLS
FES
FSHS
RSDP
RS
TS
NL
YHN
AH
RAN
RML
IS
RS
TRS
WL
NAPM
HKS
MS

TOTAL
Mean

45
75
40
65
65
50
45
60
40
45
40
45
60
50
55
60
65
45
40
55
60
60
65
40
55
50
75
40
50
45
60
55
60
60
55
50
60

65
80
50
70
70
75
70
70
65
75
70
70
80
65
60
70
70
70
65
70
70
65
70
50
75
65
85
70
65
60
75
65
70
75
65
75
70

85
100
85
100
100
100
95
100
85
100
85
90
100
95
90
100
100
90
90
100
100
100
100
85
100
85
100
85
90
85
100
95
100
100
95
80
100

2135
54.74

2685
68.84

3670
94.10

From the table 4.1 above, the data shows that there is an improvement of students’ vocabulary
achievement test that increased from pre-test, post-test cycle I and post-test cycle II. In this test,
the writer gave 20 items for each meeting. The mean of pre-test is , and in post-test cycle I
improved become.. and then become improved in the post-test cycle II is.
The Qualitative Data
The qualitative data were taken from observation sheet, questionnaire sheet, and
interview. The observation sheet was aimed to describe the situation, the responds of the students
and the teacher’s attitude during teaching-learning process. Questionnaire sheet which was done in
the last meeting was aimed to know the students’ opinion about applying of advertisement media
in improving students’ vocabulary achievement. The interview was done to students and English
teacher. The interview to students was done twice, the first one to find out the students’ difficulties
in vocabulary while the last on to find out the students’ opinion about advertisement media. The
interview to English teacher was done before applying of advertisement media and after applying
of advertisement media.
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3.Data Analysis
In this research, the writer analyzes the data from the quantitative and qualitative data as
following:
The quantitative data were taken from vocabulary test score. The first test as the pre-test
was given without any treatment. The test of the post test cycle I and cycle II were given to the
students after teaching for each cycle had been completely finished. In the pre-test, the total score
of the students was 2135 and the number of students who took the test was 39. So, the mean of the
students’ mean score was 54.74. In the post-test of cycle I, the total score of the students was 2685
and the number of students who took the test was 39. So, the mean of the students’ mean score was
68.84. In the post-test of cycle II, the total score of the students was 3670 and the number of
students who took the test was 39. So, the mean of the students’ score was 94.10. The students’
score in vocabulary through advertisement media can be seen from the mean of students’ score
during the research. To know it, the writer applied the formula
X

=

Where:
X = the mean of the students
∑x = the total score
N = the number of the students
The figures above show that there is improvement of the students’ mean score during
the research. The students’ mean score in the vocabulary test cycle I was higher than pre-test. The
students’ mean scores vocabulary test cycle II was the highest from all the students’ mean score
during the research. The students’ mean score improved from 54.74 to 68.84 to 94.10.
Table 4.2.1
Students’ Mean Scores
Tests
Total Score
Pre Test
2135
Post Test Cycle I
2685
Post Test Cycle II
3670

Mean
54,74
68,84
94,10

The percentage of students who were success in learning during the research could be
seen as follow:
The number of students who got score ≥ 75 in pre-test was 2 students and the number
of students who did the test was 39 students. So the percentage of the students who got score ≥ 75
was 5.12 %.
The percentage of students who were successful in learning in post-test cycle I: The
number of students who got ≥ 75 were 9 students and the number of students who did the test were
39 students. So the percentage of the students who got score ≥ 75 was 23, 07 %.
The percentage of students who were successful in learning vocabulary in post test cycle
II: The number of students who got ≥ 75 was 39 students and the number of students who did the
test was 39 students. So the percentage of the students who got score ≥ 75 was 100%.
The percentage students who were success in learning was calculated by the following
formula: P =
Where:
P: the percentage of the students who got score ≥ 75
R: the number of students who got score ≥ 75
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T: the number of the students who did the test
Based on figure 2 above, it showed that percentage of students who were success in
learning improved in each test. In pre-test there was only 5.12 % (two students) who got score ≥
75. In post-test cycle I there was the improvement of percentage of students who got score ≥ 75
that was 23, 07 % (nine students). In post-test cycle II there was 100 % (thirty nine students).
Table 4.2.2
The Percentage of Master Students in Vocabulary Competence
Meeting
Students who got score up to 75
Students’ Initial Name
Total
Percentage (%)
Pre-test
CA, YHN
2
5,12 %
Post-test (cycle I)
CA, JWL, WAS, SRS,
9
23,07 %
TS, YHN, IS, WL, HKS
Post-test (cycle II)
IN, JT, RA, CA, KS,
39
100%
AM, ADS, JWL, DWKS,
SS, PAYD, WAS, GFM,
CMS, SRS, AP, GA,
MS, JS, AP, MP, LLS,
FES, FSHS, RSDP, RS,
TS, NL, YHN, AH,
RAN, RML, IS, RS,
TRS, WL, NAPM, HKS,
MS
The Analysis of Qualitative Data
The qualitative data were taken from observation sheet, questionnaire sheet and interview
sheet that gained within two cycles namely cycle I and cycle II.
Observation Sheet
Based on the observation sheet, the teacher used an exciting media to attract students’
attention. The teacher used advertisement media to make teaching process run well. It was aimed
to encourage the students to found new vocabulary without afraid to make a mistake in
vocabulary. However, some of the students were still confused and could not use advertisement
media. The teacher tried to make the students find new vocabulary without felt make mistake in
vocabulary through advertisement media and asking them to make a cooperation during the
teaching learning process.
Questionnaire Sheet
Based on the data collected through the questionnaire sheets, there were twenty five
students who strongly agreed that advertisement media could improve their vocabulary, and other
fourteen students agreed that advertisement media could improve their vocabulary.. It means that
advertisement media was applicable for the students.
Interview
Based on the interview, the students had problem in learning vocabulary. They admitted
that they still had low vocabulary achievement because they lacked of English vocabularies, rarely
reviewed and rehearsed unfamiliar English words. However, after they got the treatment, the
confessed that their vocabulary improved significantly.
The Activities of the Research
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This classroom action research consisted of two cycles where cycle I consisted of three
meetings and cycle II consisted of two meetings. So there were sis meeting plus orientation all
together. In the first meeting, the writer made orientation test or pre-test. This test was aimed to get
the students’ ability before the treatment conducted and also investigated students’ problems faced
on vocabulary test. The main problem that the students found was they felt difficult to find words
and manage time. Moreover some of them seemed very difficult to do test because they were lack
vocabularies.
The Activities of the First Cycle
In the first cycle the writer did three meetings. All he activities can be seen as follows:
1. Planning
Before doing the research, observation was done to know the students’ problem in learning
vocabulary. In order to get the problem clearly, the teacher tried to make an interview for both of
the teacher and students to know their opinion about the difficulties in vocabulary. Based on the
result of observation, it was found that students’ vocabulary achievement was still low. The writer
had prepared lesson plan. The topics which discussed were about foods, drinks, and animals.
2. Acting
In this phase, the writer explained the definition of vocabulary and the importance of
vocabulary. Then, the writer introduced advertisement to the students, and then introduced the
topic to the students. Teacher asked some students to watch the video about advertisement of foods
and asked them to list some new words from the video and find the meaning in dictionary. Then,
the writer asked the students to retell what the advertisement means in front of the class. After that,
the writer explained to the students the purpose of the advertisement on the video. In this cycle,
some of students were still confused. Then the teacher gave exercise about the topic that had been
explained previously. After conducting some activities in cycle I, the writer gave the post test I
which consisted of 20 items. It was done to know the students’ ability in vocabulary after getting
the action.
3. Observing
The observation was done to observe the students’ behavior and the students’ problem
during teaching and learning process. Many of students have participated effectively during the
teaching and learning process although some of them seemed to have difficulties when guessing
the meaning of language because their vocabularies are still limited.
4. Reflecting
Reflection is an evaluation from the action which has been done before. It was used to
help teacher made decision by analyzing the situation and the students’ difficulties or problems in
understanding the lesson. In this case, the writer took the feedback from teaching and learning
process from the result of the observation sheet and students’ test. The purpose of that is to
improve students’ vocabulary achievement. From the data, the writer decided to continue to cycle
II to get better result.
The Activities of the Second Cycle
After doing the first cycle, the writer decided to do the second cycle. The first cycle
indicated that the students’ score were still now, because the students did not focus to watch the
advertisement video and many of students were still not confident to share their opinions. The
smart students seem to dominate the teaching learning process in the class. It was expected the
result in the cycle II to be better than in cycle I
1. Planning
In this cycle the writer conducted the same procedures as the first one, but the teaching and
learning process were more developed by giving motivation and controlling to the students. In this
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phase, the writer prepared the lesson plan, found the suitable material, prepared the post test II
which consisted of 20 items.
2. Acting
In this second cycle, the writer gave motivation on the importance of vocabulary, gave chance
to the students to ask some question which they didn’t understand. Then, the students were asked
by the writer to make groups. The procedure was same as the first cycle. The teacher asked the
students to watch the advertisement video about drinks and asked them to discuss and list some
new words from the video and find the meaning in dictionary. Then, the writer asked the one of
each groups to retell what the advertisement means in front of the class. Many of students
participated in answering the questions given. They enjoyed and had fun in the process of learning.
At the end of this cycle, the writer gave them the post test II to check the students’ achievement. It
consisted of 20 items.
3.

Observation
In this cycle, the students were more active and serious in learning. They were very
enthusiastic and have fun to learn vocabulary through watching the video of advertisement.
4. Reflecting
Having evaluated the students’ vocabulary test that consisted of 20 items of multiple choices,
it is found that the students’ score showed the improvement from the orientation test to the post
test in the cycle II. The students are more active and many of them were serious in learning
vocabulary.
Research Finding
From all the data analyzed, the writer found that there was an improvement of students’
vocabulary achievement through advertisement media. The students’ mean score in pre-test before
treated by advertisement media is 54,74 and two students get score ≥75 so the percentage of
students who are success in learning improved in vocabulary test I is 5,12%. The students’ mean
score in post-test cycle I after treated by advertisement media is 68,84 and nine students get score
≥75 so the percentage of students who are success in learning improved in vocabulary test II is
23,07 %. The students’ mean score in post-test cycle II after treated by advertisement media more
39 students get score ≥75 so the percentage of students who are success in learning improved in
vocabulary test II is 100%.
The writer also analyzed the qualitative data which were taken from questionnaire sheet.
It is found that students are very interested in following advertisement media, students are able to
use advertisement media in founding new vocabulary, and the class is effectively run from
questionnaire sheet. All these data indicate that most of students gave good attitude and response
during the teaching and learning process. The students enjoy the lesson.
Discussion
In this part, the writer analyzes and compares the data which was founded at SMA
NEGERI 9 MEDAN. The writer found to strengths and weaknesses elucidations in general and
particular below.
Table 4.5.1. Comparing between the Strengths and Weaknesses of SMA N 9 Medan and
Advertisement Media.
The Strengths and Weaknesses of SMA N The
Strengths
and
Weaknesses
9 Medan
Advertisement Media
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The Strength :
1. The school has good facilities
2. The students of SMA N 9 Medan have a
high level and enthusiasm in learning. It
was supported by infrastructure quite
complete and adequate eager to learn.
The weakness :
Some of teachers teach the lesson by
conventional method. Their creative are less
in teaching the lesson they did not use the
available facilities like media.

The Strength :
1. Advertisement help students easier to
understand and memorize vocabularies.
2. The students are more interested and
enjoyable to learn vocabulary by using
advertisement and
The weakness :
Sometimes, there are some unfamiliar words on
advertisement that make me donot understand
the meaning the word.

The Result of Comparing
That is the result of comparing between the students’ condition after treatment by using
advertisement and the strengths and weaknesses of advertisement media as follows:
Students’ condition after treatment by The
Strengths
and
Weaknesses
of
using advertisement media.
Advertisement Media
The Strength :
The Strength :
1. Student could explain what the goal
1. Advertisement helps students easier to
or mean from that advertisement.
understand and memorize vocabularies.
2. Students enjoy study vocabulary b
2. The students are more interested and
using advertisement.
enjoyable to learn vocabulary by using
3. Students did not get bored in
advertisement and
creating their ideas to the The weakness :
advertisement.
Sometimes, there are some unfamiliar words on
advertisement that make me do not understand
the meaning the word.
4.Conclusion
After analyzing the data, the writer found out that the students’ vocabulary score
significantly improved. It can be seen from the improvement of the students’ means score in pretest was 54.74 (5.12%), it was improved in post-test cycle I became 68.84 (23.07%) and became
94.10 (100%) in post-test cycle II. Moreover, the students were enjoying in vocabulary by using
advertisement media. It was questionnaire sheet.
Based on the result of the data, advertisement media significantly improves the
students’ vocabulary achievement at the first year of SMA Negeri 9 Medan.
The findings of this research showed that advertisement media could improve students’
vocabulary achievement. Therefore, the following suggestions are offered for:

1. English teachers, it is better to use advertisement in teaching vocabulary achievement
because using this media the students can be more enjoyable in memorizing the words and
hopefully the words will be remembered for long time.
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2. Students, it is suggested to practice their vocabularies regularly by using advertisement. It
will make them easier to increase their vocabulary so that they can understand what the
teacher said.

3. The Readers, advertisement as media can be applied because it can improve students
vocabulary achievement and give students a challenge and more satisfaction.
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Abstract
This study deals with developing English for Special Purposes (ESP) teaching materials for
students of Informatics department. The objective of this research is to identify language skills and needed by
the students of Informatics and to develop English teaching materials for the students of Informatics
department. This research conducted qualitative research. The data were obtained from questionaires and
interviw. The data collected were were analyzed by applying qualitative content analysis method. The
location of this research was STT Harapan Medan. The subject was students of Informatics department. The
result of this research was the new English teaching materials for students of Informatics department. The
data analysis showed that students of Informatics needed reading and speaking in the teaching learning
process. The English material was designed in six chapters for twelve meeting. The component used in
developing teaching material are: topic, theme, orientation and evaluation.
Keywords: Developing, ESP Teaching Materil

1. Background of the Study
English is considered optional at the primary level as Bahasa Indonesia should be taught
before English. This is done considering that many people are more familiar of using their own
local (vernacular) languages instead of Bahasa Indonesia, the national language. Note that
Indonesian people are composed of more than 300 ethnic groups, each of which has its own
language. Therefore, considering the fact that Indonesia is comprised of more than 17,000
thousand islands and the fact that here are more than 300 ethnic groups which possess different
languages, it is politically important to teach the national language earlier as to reduce
primordialism.
English has been used for many years almost all over the world as a means of
communication. It has been accepted as the international language. It is spoken by various nation
in the world almost every aspect of life. People use English to communicate, to strengthen and to
fasten relationship among all countries in the world in all fields, for example in tourism as the
language of tourism, and also in politics, technology, law, nursing, trade etc.
English is learnt for different purpose. We have learners who learn Business English,
Technical English, etc. this is what we call as ESP (English for Specific Purpose). ESP is different
from any other of language teaching; that is based on the principle of effective and efficient
learning. It is also concerned with the design of curriculum, using approaches, methods and
techniques in advanced ESP and develop materials for syllabus. ESP is generally based on need
analysis, which are aimed at specifying what exactly the students’ need in studying English.
The meaning of the word "specific" that goes with the term English for Specific Purposes
does not mean "specialized", and the aim of teaching ESP is not to teach special terminology or
jargon in a specific field of study (Maleki, 2005). The fact is of course being the problem for the
lecturer that the students learn something that they do not need. ESP materials for academic should
be developed based on the learners and their future job
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Considering that English is one of the most important languages said that English is the
key to success because most scientific books are written in English. Due to this fact, almost all
people would like to master it well. Indonesia as a developing country, should respond to this era,
by preparing students to be able to communicate orally and written because it is the pointing up to
the university level, and English is given in the second semester although it is just as a basic
general subject at university but all departments should take it as a compulsory.
Universities worldwide share a commitment to high quality teaching and learning and
emphasize the maintenance and ongoing development of quality. To maintain quality, teaching
and learning must meet learners’ needs, be innovative, make appropriate use of the state-of-the-art
technologies, employ proper resources to support good practice, and evaluate teaching and
learning outcomes.
According to Harmer (2001), good teaching must have several goals, i.e. (a) take into
account learners’ self-assessment; (b) be focused on learning outcomes; (c) ensure the clear
communication of requirements to students; (d) integrate aims into teaching procedures and
assessment; (e) promote co-operative learning with peers; (f) respect students’ opinions; (g)
encourage learners’ feedback on teaching.
Teachers can self-evaluate their performance by employing the Teacher’s Perspectives
Inventory (Pratt, Collins online). It is an online questionnaire which consists of 45 questions that
summarize teachers’ views and perceptions about teaching. There are five teaching perspectives in
individual profile: (a) Transmission, (b) Apprenticeship, (c) Nurturing, (d) Developmental, and (e)
Social Reform.
Lecturers can also be evaluated by students. Students’ ratings have the potential to contribute positively to improvement of teaching. When lecturers review their teaching in the light of
the students’ feedback, it is important to be positive and cater for students’ concerns, complaints or
suggestions, and, as a result, by students was administered at the end of each semester.
Everyone can agree that language for engineering, electronics is a different language.
Even if you are a native speaker with a very high level of academic skills, yet English for
electronics seems a different language for us. Teaching English for Specific Purposes (ESP) is
aimed at developing students’ skills of professional communication in English depending on the
area of their professional field. It means that such teaching should be connected to students’
particular specialization. Therefore, English for specific purpose includes specialized programmes
which are designed to develop the communicative use of English in a specialized field of science,
work or technology.
Students learn English for specific purposes and the purpose of ESP is to prepare a
specialist able to use a foreign language as the main communications means in communicating and
cooperating with foreign partners in the professional field and real-life situations. Therefore,
teaching/learning ESP is said to be specialty-oriented as it is submitted to specific (professional)
needs of the students.
One of the characteristics or even a critical feature of ESP is that a course should involve
specialist language (especially terminology) and content. In the majority of cases ESP teachers are
not specialists in the students’ professional fields. That is why the primary issue in ESP teaching is
the struggle to master language and subject matter. Teachers find themselves having to teach with
texts whose content they know little or nothing about. In addition, the ESP teacher happens to be
the syllabus designer and is responsible for the teaching material and evaluation. The basic
problem in designing a topic syllabus is that the ESP syllabus designer is not a specialist in the
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specific area (e.g. engineering), consequently he/she is not capable of deciding by himself/herself
which topics to include in the syllabus to provide the required terminology. It is also very difficult
for him/her to arrange the topics in the most suitable order. Care should be taken that the ESP
classes do not precede the topics in the special subjects, as the ESP teacher is not a subject
specialist, this can lead to misunderstanding. Moreover, if a topic has already been discussed in the
special subject, this motivates the learners and gives them confidence to communicate or discuss.
Students of Informatics at Sekolah Tinggi Harapan Medan learn English as a compulsory
subject. The English subject is given once a week (90 minutes/meeting). The implementation of
needs analysis is expected to solve students' problem in studying English, so that the materials
understudy should be associated with their future career.
Basically the objectives of the study of Informatics departement is to prepare students
to be qualified in Informatics Engineering. Beside learning the major of study, English is given
as a general subject to students. By mastering English, students are expected to be able to absorb
knowledge of Informatics Engineering and Information Science which is written in English.
Yet, since the materials for teaching English are not designed for the students' needs and the
teaching-learning process become unsuccessful. The low achievement of English may be tentively
and dominatly by the lack existing materials in terms of relevance and provided by the lecturer.
And also the lecturer always teaches grammar to the students, in other word the learning materials
are based on the teaching English grammar and English in general. The English lecturer in this
school does not refer to the learners and institutional needs. Even though English is given as a
compulsory subject in the Informatics at Sekolah Tinggi Teknik Harapan Medan for many years,
the materials of English are limited and specialized to sentence structure.
In response to problems, the writer thinks that it is really important to help the students of
Informatics at Sekolah Tinggi Teknik Harapan Medan to adapt today's competitive society in
order they are able to face their job field after they graduate from STT Harapan Medan. In this
research, the researcher will concern with developing teaching materials of English for students of
Informatics in the first semester.
In line with the problems above, the objectives are:
1.

To identify language skills and needed by the students of Informatics at Sekolah Tinggi
Teknik Harapan Medan
2.
To develop English teaching materials for the students of Informatics at Sekolah Tinggi
Teknik Harapan Medan.
Developing teaching materials for students of Informatics will be an important thing to
start at the very beginning because in this rapid advancemen of science and technology, new or
authentic materials are available in the society or job market requirements. In this research the
researcher focuses and gives the limitation on developing ESP Materials for students of
Informatics at Sekolah Tinggi Teknik Harapan Medan and how the materials are presented to
the students.
The significance of this research theoritically and practically is having relation to the following
aspects:

1. Theoretically, this research findings are expected to be a valuable source of
information, in connection with the theoretical as well as practical aspects. This
research findings is hoped be useful in the effort to develop science, especially in the
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development of theories of English for Specific Purposes. It should be very valuable
for teachers and in this case lecturers in order to enhance the teaching of English for
specific field. It can also serve as a source of references and valuable information

for future researches.
Practically, this research findings will give some ideas and thoughts to communicate effectively
and efficiently to students who take it as a course of compulsary subject. This research is hoped to
be used as guidelines for lecturers lecturing in English for Informatics at Sekolah Tinggi Teknik
Harapan Medan and other lecturers as well, in their attempt to develop specific materials as
related to the students’ field of study.
Teaching English for Tertiary Level
Teaching English for Tertiary Level (undergraduate students) is categorized as Teaching
English for Specific Purposes (TESP). The field itself is called English for Specific Purposes
(ESP).
ESP has had a relatively long time to mature and so it is expected mat the ESP
community have a clear idea about what ESP means. Some people describe ESP as simply being
the teaching of English for any purposes that can be specified. Others, however, are more precise,
by describing it as the teaching of English used in academic studies or the teaching of English for
vocational or professional purposes.
It has long seemed unjust that growing number of young people learnig English and
also studying scienceand technology should be force to learn their English largely through the
study of literature and literary criticism, simply because that has been, until recently the only form
of teaching offered to them (Robinson:1991). According to him the students of science or
technology usually faces three disadventages in nature of the English teaching available to them,
namely:
1.
2.
3.

Much time and effort is spent learning material that is not their primary
concerns (e.g the disadventages of wasted time)
The learners are not given material that is their primary concerns (e.g the
disadvantages of gaps in the learner’s knowledge)
In many cases the attitudes of the teacher of literature areantipathene to
science (e.g the disadvantage of hostile attitudes)

The situation ought to be, in contrast, that the nature of the learner’s needs should
determine the teaching given to them. Such views form the basisfor teaching English for specific
purpose-ESP.
ESP is by now well-established, chiefly in the universities and in the teaching of adult
outside the state school system. There are even school of English that offer only ESP, there are
courses for training teachers of ESP, there ia a large and growing body of proffesional literature
about ESP.
ESP derives from the need to use language as a tool in facilitating success in
professional life. ESP is understood to be about preparing learners to use English within academic,
professional, or workplace environments, and a key feature of ESP course design is that the
syllabus is based on an analysis of the needs of the students.
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English for Specific Purpose is a particular case of the general category of specific
purpose language teaching. The same principles apply no matter which language is being learned
and taught. French for specific purpose, Russian for specific purpose, Chinese for specific purpose.
The vastly greater demand for English makes ESP more common that FSP, RSP, or CSP but the
principles are the same.
At the Japan Conference on ESP, Tony Dudley-Evans, is very aware of the current
confusion amongst the ESP community, and set out in his one hour speech to clarify the meaning
of ESP, giving an extended definition in terms of 'absolute' and 'variable' characteristics.

Absolute Characteristic
The absolute characteristics may be directed to what should be in the scope of ESP.
Dudley-Evan (1997) presents 3 main points, they are:
1. ESP is defined to meet specific needs of the learners
2. ESP makes use of underlying methodology and activities of the discipline it
serves, and
3. ESP is centered on the language appropriate to these activities in terms of
grammar, lexis, register, study skills, discourse and genre.
Variable Characteristics
The variable characteristics are those that more around the area of accomodation students’
specific needs, in term of what they should know as related to their studies.
The main points proposed by Dudley-Evan are:
1. ESP may be related to or designed for specific disciplines
2. ESP may use, in specific teaching situations, a different methodology from that
of General English
3. ESP is likely to be designed for adult learners, either at a tertiary level institution or in a
professional work situation. It could, however, be for learners at secondary school level,
4. ESP is generally designed for intermediate or advanced students.
5. Most ESP courses assume some basic knowledge of the language systems
The definition Dudley-Evans offers is clearly influenced by that of Stevens (1988),
although he has improved it substantially by removing the absolute characteristic that ESP is "in
contrast with 'General English'" (Johns et al., 1991: 298), and has revised and increased the
number of variable characteristics. The division of ESP into absolute and variable characteristics,
in particular, is very helpful in resolving arguments about what is and is not ESP. From the
definition, we can see that ESP can but is not necessarily concerned with a specific discipline, nor
does it have to be aimed at a certain age group or ability range.
ESP should be seen simple as an 'approach' to teaching, or what Dudley-Evans describes
as an 'attitude of mind'. Such a view echoes that of Hutchinson et al. (1987:19) who state, "ESP is
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an approach to language teaching in which all decisions as to content and method are based on the
learner's reason for learning".
In contrast, Basturkmen (2008:13) sets out The Ideas and options in English for Specific Purpose
used to examine ideas and options in this work. The framework is intended to serve a number of
purposes:
1. To provide the categories with which different ESP teaching operations can be interpreted
in fairly general terms.
2. To help ESP teachers define their own ideas and perspectives on ESP teaching, and locate
their own version of ESP.
3. To enable ESP teachers and other professionals in the field to identify their position in
regard to the various issues and options in the field, for example, where they position
their own work in terms of the type of language description or view of the processes of
learning in ESP it is based on.
4. To enable ESP teachers to analyze and interpret documentary evidence of ESP, such as
policy statements, education department initiatives, school mission statements, textbooks,
methodological prescriptions, and curriculum statements.

Types of ESP
ESP is traditionally been divided into two main areas according to when they take place:
(1) English for Academic Purposes (EAP) involving pre-experience, simultaneous/inservice and
post-experience courses, and (2) English for Occupational Purposes (EOP) for study in a specific
discipline (pre-study, in-study, and post-study) or as a school subject (independent or integrated).
Pre-experience or pre-study course will omit any specific work related to the actual discipline or
work as students will not yet have the needed familiarity with the content; the opportunity for
specific or integrated work will be provided during inservice or in-study courses.
Another division of ESP divides EAP and EOP according to discipline or professional
area in the following way: (1) EAP involves English for (Academic) Science and Technology
(EST), English for (Academic) Medical Purposes (EMP), English for (Academic) Legal Purposes
(ELP), and English for Management, Finance and Economics; (2) EOP includes English for
Professional Purposes (English for Medical Purposes, English for Business Purposes – EBP) and
English for Vocational Purposes (Pre-vocational English and Vocational English); in EAP, EST
has been the main area, but EMP and ELP have always had their place.
Recently the academic study of business, finance, banking, economics has become
increasingly important especially Masters in Business Administration (MBA) courses; and EOP
refers to English for professional purposes in administration, medicine, law and business, and
vocational purposes for non-professionals in work (language of training for specific trades or
occupations) or pre-work situations (concerned with finding a job and interview skills).
The classification of ESP courses creates numerous problems by failing to capture fluid
nature of the various types of ESP teaching and the degree of overlap between “common-core”
EAP and EBP and General English - e.g. Business English can be seen as mediating language
between the technicalities of particular business and the language of the general public (Picket,
1989), which puts it in a position between English for General Purposes (EGP) and specialist
English. Therefore, some authors suggest (Dudley-Evans and St John, 1998) the presentation of
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the whole of ELT should be on a continuum that runs from General English courses to very
specific ESP courses as illustrated in Table 1.
Regarding positions 2 and 3, it is only the overall context of the program that decides
whether a particular course is classified as ESP or not. At position 4, the work is specified in terms
of the skills (it is important to choose appropriate skills to focus on - e.g., some doctors will need
to read some medical journal, others will need oral skills to talk with their patients) taught, but the
groups are not homogenous from one discipline or profession (scientists, engineers, lawyers,
doctors), so the individual members can need texts dealing with their specific profession. Teaching
materials prepared need contexts acceptable and understandable to all branches. At position 5 the
course becomes really specific – the key feature of such courses is that teaching is flexible and
tailored to individual or group needs.

Tabel 2.1 ELT course types
GENERAL

SPECIFIC

Position 1

Position
2

English
for
Beginners

Intermediate
to advance
EGP curses
with a focus
on
a
particular
skills

Position 3

EGAP/EGBP
courses based
on
commoncore language
and skills not

Position 4

Courses
for
broad
Disciplinary or Pro-fessional
areas (e.g. Report writing for
Scientists and Engineers,
Medical
English,
Legal
English, Negotiating skills for
Business English)

Position5

1) An academic
support course
related to a
particular

related to
academic course.
specific
2) One-to-one
discipline or
work with
profession
business people

A clear example of English as restricted language can be deserved by its use, for example
by air traffic controllers or by waiters are examples of English as a restricted language. Mackay &
Mountford (1978:4-5) clearly illustrate the difference between restricted language and language
with this statement:
... the language of international air-traffic control could be regarded as 'special', in the sense
mat die repertoire required by die controller is strictly limited and can be accurately
determined situational, as might be die linguistic needs of a dining-room waiter or airhostess. However, such restricted repertoires are not languages, just as a tourist phrase book
is not grammar. Knowing a restricted 'language' would not allow die speaker to
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communicate effectively in novel situation, or in contexts outside die vocational
environment.
The classification of English for Specific Purposes offered by Robinson (1991) depends
on the experience of the students: English for Specific Purposes and is divided into two parts, they
are English for Occupational Purposes (EOP) and English for Academic Purposes (EAP). English
for Academic Purposes - refers to the language and associated practices that people need in order
to undertake study or work in English medium higher education. The objective of an EAP course,
then, is to help these people learn some of the linguistic and cultural – mainly institutional and
disciplinary - practices involved in studying or working through the medium of English.
According to the experience of the students, English for Academic Purposes (EOP) can be
divided into two divisions, namely for study in a specific discipline and as a school subject English
for Academic Purposes (EAP) for study in a specific discipline is presented as: pre-study, in-study
and post study. Whereas for Academic Purposes as a school subject is independent and /or
integrated. There is no one more classification by professional area quoted by Dudley - Evans and
John, (1998 : 6) English for Specific Purposes is divided into: English for Academic Purposes and
English for Occupational Purposes English for Academic Purposes has four divisions according
to the field of study, namely.
1. English for (Academic) Science and Technology,
2. English for (Academic) Medical Purposes,
3. English for (Academic) Legal Purposes, and
4. English for Management, Finance and Economics.
Thus, the wide coverage of English in terms of meeting the needs of the students can be
extended and should be developed. English for Academic Purposes is a branch of ESP in English
language learning. Hutchinson & Waters (1987: 16) state that there is not a clear-cut distinction
between EAP and EOP: because this is, in broad sense, that people can work and study and work
simultaneously.
This explains Carter's rationale for categorizing EAP and EOP under the same type of
ESP. It appears that Carter is implying that observes die end purpose of both EAP and EOP are
one in the same: employment However, despite the end purpose being identical, the means taken
to achieve the end is very different indeed. A clear view of the coverage of English Language
Teaching (ELT) is based on Hutchinson & Waters (1987:17).
The Importance of Teaching English for Specific Purposes (TESP)
The teaching of English for Specific Purposes (ESP) has been seen as a separate activity
within English language teaching (ELT). It is believed that for some of its teaching ESP has
developed its own methodology and its research draws on research from various disciplines in
addition to applied linguistics – this is the key distinguishing characteristic of ESP. ESP, if
sometimes moved away from the established trends in general ELT, has always been with needs
analysis and preparing learners to communicate effectively in the tasks prescribed by their field of
study or work situation. The emphasis of ELT is always on practical outcomes. The theory of ESP
could be outlined based on specific nature of the texts that learners need knowledge of or needrelated nature of teaching.
Hutchinson & Waters, (1987) claim that there are three reasons common to the emergence
of all ESP, namely die demands of a Brave New World, especially the need to accommodate and
prepare lawyers to-be in the workforce, a revolution in linguistics, and focus on the learner.
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Hutchinson & Waters (1987) noted the two key historical periods breathed life into ESP.
firstly, die end of the Second World War brought with it an " ... age of enormous and
unprecedented expansion in scientific, technical, and economic activity on an international scale
for various reasons, most notably the economic power of die United States in the post-war world,
the role [of international language] fell to English". And secondly, the Oil Crisis of the early 1970s
resulted in Western money and knowledge flowing into the oil-rich countries. The language of this
knowledge became English. The general effect of all these developments was to exert pressure on
the language teaching profession to deliver the required goods. Whereas English had previously
decided its own destiny, it now becomes subject to the wishes, needs and demands of people other
than language teachers, Hutchinson & Waters, (1987:7).
The second key reason cited as having a tremendous impact on the emergence of ESP was a
revolution in linguistic, where traditional linguists set out to describe the features of language,
revolutionary pioneers in linguistics began to focus on the ways in which language is used in real
communication. Hutchinson & Waters (1987) provide one significant discovery in the ways that
spoken and written English vary. In other words, given die particular context in which English is
used, the variant of English will change. This idea is taken one step farther. If language in different
situations varies, then tailoring language instruction to meet the needs of learners in specific
contexts is also possible. Hence, in the late 1960s and the early 1970s, there were many attempts to
describe English for Science and Technology (EST).
In practice, the emergence of ESP has less to do with linguistics and psychology, but rather
man simply focuses on the method of language delivery. More attention should be given to the
ways in which learners acquire language and the differences in the ways language is acquired.
ESP has developed rapidly in the past forty-one years, it has major a force in English
language teaching and research. Its development is reflected in the increasing number of
universities offering Master of Arts degree in ESP (e.g. The University of Birmingham, and Aston
University in the United Kingdom) and in the number of ESP courses offered to overseas students
in English speaking countries. The third and final type of ESP identified by Carter (1983) is
English with Specific topics, that it is only where emphasis shifts from purpose to topic. This type
of ESP is uniquely concerned with anticipated future English needs, for example, scientists
requiring English for postgraduate reading studies, attending conferences or working in foreign
institutions.
The Difference of ESP and General English (GE)
The question of what in fact is the difference between the ESP and General English?
Hutchinson's (1987:53) view is simple, i.e., "in theory nothing, in practice a great deal". When
their book was written, of course, The last statement is quite true. At the time, teachers of General
English courses, while acknowledging that students had a specific purpose for studying English,
would rarely conduct a needs analysis to find out what was necessary to actually achieve it. At
present teachers, however, are much more aware of the importance of needs analysis, and certainly
materials writers think very carefully about the goals of learners at all stages of materials
production. Perhaps, this demonstrates the influence that the ESP approach has had on English
teaching in general. Clearly, the line between where General English courses stop and ESP courses
start has become very vague indeed. It seems rather ironically, while many GE teachers can be
described as using an ESP approach, basing their syllabi on a learner needs students' learners'
analysis and their own specialist knowledge of using English for real communication. It is in fact,
the majority of so-called ESP teachers who use an approach further from that as described above,
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in which of conducting interviews with specialists in the field, analyzing the language that is
required in the profession, or even conducting students' needs analysis, many ESP teachers have
become slaves of the published textbooks available, and they are suitability based on personal
experiences, and unwillingness to do necessary analysis of difficult specialist texts to verify their
contents.
Needs Analysis and Evaluation in ESP

Needs Analysis
Needs Analysis is very important in ESP, because it make different with other course. In
English phrase needs assessment is also refered to needs analysis. Marjatta (2013) says that needs
analysis can also make valuable contributions to the design of any language course, it is especially
important to ESP because here the needs analyst has to consider the involvement of teachers,
employees, the commercial interests of the employers, the standards of professional associations,
the syllabi of regional/national vocational qualifi cations and so on. At any one time, each of
these perspectives may either complement or contradict another.
Needs analysis is a process in designing the learning and developing teaching and
learning materials in which needed by the students. Hutchinson and Waters (1987) divide needs
into target needs (i.e. what the learner needs to do in the target situation) and learning needs (i.e.
what the learner needs to do in order to learn). The analysis of target needs can look at necessities,
lacks, and wants. Roughly, necessities are about what the learners need in the course of language
use, for example, the mode in which the students are required to answer the questions of the
instructor; lacks deal with the deficiency side of the coin on the part of the learners e.g., on what
aspect the learners have not received any previous practice; and wants which are the individual
desires in the course of language learning.
Another way to look at needs is to make a major division between present
knowledge/required knowledge, objective/subjective needs, and perceived/felt needs DudleyEvans and St. John (1998). The difference between present and required knowledge goes back to
the gap between present know-how and the exigencies.
Needs Analysis (NA) is very needed in identifying the students’ needs in studying
English. R. West (1994) mentions that a needs analysis is to identify “what learners will be
required to do with the foreign language in the target situation and how learners might best master
the target language during the period of training”. We should understand what the industries want
from the students as prospective workers, and what the professors want from their students to meet
the goal of each program, and the students’ motivation to learn in English class.
In conclusion, based on approaches to needs analysis, there are at least three components
should be achieved, i.e., (a) Target Situation Analysis (TSA); (b) Present Situation Analysis
(PSA); and (c) Learning Situation Analysis (LSA).
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ESP Course
Design

TSA –
“Necessities
”

PSA –
“Lacks
LSA –
“Wants”

Figure 2.1 Approaches to needs analysis (adapted from R. West,1994)
A Present Situation Analysis (PSA) seeks to establish what the students are like at the
commencement of their language course, by investigating their strengths and weaknesses. A
Target Situation Analysis (TSA) is understood as a tracer study which means to find out: (1) what
the learner has to know, (2) what the learner knows already, and (3) what their needs are. TSA
should relevance to the needs of learners and institution. The learning needs will cover the reason
why the learners take the course, how the learners learn, what the resources are available, and who
the learners are. The target needs include the terms of necessities, lacks, and wants.
1.

Necessity
The term "necessity" refers to the type of need determined by the target situation; that is,
what the learner has to know in order to function effectively in the target situation. For
example, a lawyer might need to understand laws, to communicate effectively at the court
room as to defend his/her clients, to get the necessary from the court room argumentation,
and etc.

2.

Lack
In this case, it is important to evaluate what should be told to the leaners. It is a fact that
understanding what they have been known can be a guideline to plan other necessity that
the learners lack.

3.

Want
In developing materials, it is important to observe what the students want to learn/study.
It is consented, with what is the learners’ motivation the study the subject of specific
texts. By knowing what the learners want to learn, the materials will be suitable for the
learners. As the consequence, they will study authentically and the objective of learning
will be achieved.

There are some techniques mat can be used to observe learner's wants, i.e. by garnering
information about the target needs which can be done by using:
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1.

Questionnaire
A questionnaire is a research instrument consisting of a series of questions and other
prompts for the purpose of gathering information from the respondents. Usually, it consists
of a number of question mat the respondent has to answer in a set of format. An open-ended
question asks the respondent to formulate his own answer, whereas a close - ended question
allows the respondent pick an answer from given number of options.

2.

Interview
In this case the researcher, makes a conversation between two or more people (die
interviewer and the interviewee) where the questions are asked by the interviewer to obtain
information from the interviewee.

3.

Observation
For needs analysis, an observation can cover a range of activities from watching a
particular task being performed to shadowing individuals at work.

4.

Data Collection
A data collection describes a process of preparing and collecting data, for instance
gathering a text

5.

Informal consultations, involve sponsors, learners and others.
In this study, the researcher in conducting this study used questionnaire and interview the
subjects of the research to gather information from the respondents. In reference to the
complexity of needs, it is desirable to use more than one of the method mentioned above.
Of course, the choice will obviously depend on the time and resources available. It is also
important to remember that need analysis is not a once - for- all activity, but is a
continuing process where the conclusions are constantly checked and reassessed.

Identifying Learners' Target Situation.
Target needs are understood as 'what the learners need to do in the target situation, and
learning needs are what the learner needs to do in order to learn. The analysis of target needs
involves identifying the linguistic features of the target situation or learners necessities (what is
English needed for), lacks (what learner does not know), wants (what learner feels s/he needs)
(Hutchinson & Waters, 1987:55). Obviously, analysis of target situation needs is concerned with
the important area of language use and should reflect the needs as determined by the eventual
target situation (Hutchinson & Waters (1987).
Identifying the learners target situation will produce materials mat are suitable to the
student's .There are numerous considerations to do, such as:
1. The reason why the language is needed to be studied by the students.
2. How the language will be used by the students.
3. What is contents area will be focused
4. With whom the learners will use the language
5. Where the learners will use the language.
6. When the learners will use the language.
7. To be familiar with the legal genres
On the other hand, in identifying the learners target situation instead of asking the students
it is normal to ask the lecturers. The lecturer has a personal investment in giving the impression of
the level of English needed.
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The target students of the study are the first-year students of Informatics at Sekolah
Tinggi Teknik Harapan Medan. They have already finished GE in their high school and it is
important to mention that when they start to learn the ESP course in the first year of the college
forth, they have just finished their English national examination, held by the government. These
students are young, aged from 19 to 25; most of them are males. Their level of English is rather
low. The class is rather crowded, from 40 to 50 students in each class. The students are a bit lazy
and hardly ever try their best. They are too familiar with the teacher-dominated methods with
emphasis on grammar and vocabulary. Consequently, most students remain passive in classroom.
In general, the students at Informatics at Sekolah Tinggi Teknik (STT) Harapan Medan are not
interested in learning English. They are not students of English, so they do not devote themselves
to learning and they do not know the way to learn a foreign language. However, the first-year
students of Informatics at STT Harapan Medan are more motivated, since they now become
aware of the significance of English, especially ESP, in their study as well as in their future jobs.
Course Design
Course design fundamentally deals with asking questions in order to provide a reasoned
basis for the subsequent processes of syllabus design, materials writing, classroom teaching and
evaluation (Hutchinson and Waters, 1986). After the target learners have been identified (students
in Informatics Science at STT Harapan Medan in this case), one has to go thoroughly through the
process of obtaining a detailed description of the learners’ needs, taking into account the specific
purposes for which learners will use the language in their jobs, the kind of language required in
their field as information and technology workers or staff , the starting level of proficiency and the
target level envisaged. This stage is extremely important; it is the guiding line in the whole process
of ESP course designing, on the basis of which the specific course objectives can be defined. In
this process, one has to establish first of all what the learners’ necessities are, by:
(1) analysing their curriculum; they may need to read some books/articles which are related
to their main subjects and which are available only in English;
(2) identifying all areas where they may work after graduating all types of jobs they may
find;
(3) analysing the situations they are likely to find themselves in while attending university
courses or after graduating: they are supposed to be able to speak to public or a customer,
to answer his/her questions, to advertise the services offered by their agent, to give
information on a certain product, etc.
All the pieces of information necessary for this first stage of needs analysis are to be
gathered by the course designer mainly through observation, data collection (e.g. gathering
information about the target learners’ curriculum, about their main subjects or about their future
jobs), consultations with other course designers or with the target learners themselves. This first
stage of needs analysis offers information on both the content and the form that the course should
take. It is supposed to answer four major questions that are usually asked before starting to design
an ESP course: WHO - target learners (students in Informatics at Sekolah Tinggi Teknik Harapan
Medan in this case), WHY (their reasons for attending an ESP course), WHERE (the location of
the ESP course – be it the classroom, the office or other working environment) and WHEN (the
duration and frequency of these ESP courses). It also offers information on the skills that are most
required in the target situation.
A Course design is a process by which the raw data about learning need is interpreted in
order to produce an integrated series of teaching and learning experiences. The ultimate aim is to
lead the learners to be in a particular state of knowledge (Hutchinson & Waters, 1987:65). In a
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practical term, this entails the use of the theoretical and empirical information available to produce
a syllabus to select, adapt or write materials in accordance with the syllabus.
There are three main types of course design, namely (1) the language-centered design
process aims to draw as direct a connection as possible between the analysis of the target situation
and the content of the ESP course, (2) the skills-centered model aims to help learners developing
their skills and strategies, which will continue to develop after the ESP course itself, and (3) the
learner-centered approach is based on the principles the learning is totality determined by the
learner.
Learning is seen as a process in which the learners use what knowledge or skill they have in
order to make sense of the flow of new information.

Materials Design
Designing a course is fundamentally a matter of asking question in order to provide a
reasonable basis for the subsequent process of syllabus design, materials writing, classroom
teaching and evaluation (Hutchinson, 1986).
The ESP course designing process involves one last major question: What exactly are the
materials used during the course? After having completed the needs analysis, after having chosen
the teaching theory, the teacher has to decide what materials he/she is going to use with his/her
students. He/she has three possibilities of actually transforming his/her course design in teaching
materials:
materials evaluation is a process of selecting from already existing materials;
aterials development is a process of writing new materials;
materials adaptation is a process of selecting and modifying existing materials.
Before planning course, a wide range of question (general and specific, theoretical and
practical) need to be asked. Some of them will be answered based on research findings, while
other rely more on the intuition and experience of the teacher, such as: (1) Why does the student
need to learn?, (2) Who is going to be involved in the process?, (3) Where is the learning to make
place?, (4) What potential does the place provide?, (5) What limitation does it improve?, (6) When
is the learning to make place?, (7) How much time is available?, (8) Who will be distributed?, (9)
What does the student need to learn?, (10) What aspect of language will be needed, and how they
be described?, (11) What level of proficiency must be achieved?, (12) What topic areas will need
to be covered?, (13) How will the learning be achieved?, (14) What learning theory will underline
the course?, and (15) What kind of methodology will be employed?.
All of those basic question will be investigated more thoroughly, by considering them
under three main headings: (1) language descriptions, (2) theories of learning, and (3) need
analysis. They are clearly shown in the enclosed Figure 2 as taken from Hutchinson (1986).
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Figure 2.2 Target Situational Analysis
Materials design is one of the test characteristic features of ESP in practice. In marked
Contrast to General English teaching, a large amount of the ESP teacher; time may well be taken
up in writing materials. For these and other reason, there is already an established tradition of ESP
teachers producing in-house materials. ESP materials must be varied so that to attract and motivate
students; they appear in most times interesting, fun and clear. Sometimes, materials are appropriate
for the content but sometimes they need to be modified and creative; the lecturer has to adapt or
supplement in order to fit the local context. The lecturer has three possibilities of actually
transforming his/her course design in teaching materials:
1.
2.
3.

Materials evaluation = a process of selecting from already existing materials;
Materials development = a process of writing new materials;
Materials adaptation = a process of selecting and modifying existing materials.
The process in developing interesting reading material for informatics department
students, the materials must have four elements as Hutchinson & Waters (1987) sates that:
A materials design model consists of four elements : input, content focus, language
focus, task.
a. Input: this may be atext, dialogue, video-recording, diagram or any
defined in your analysis. The input provides a number of things:
Stimulus material for activities;
New language items;
Correct models of language use;
A topic for communication;
Opportunities for learners to use their information processing skills;
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-

Opportunities for learners to use their existing knowledge both of the languge and the
subject matter
b. Content focus: language is not an end itself, but a means of conveying information and feelings
about something. Non-linguistic content should be exploited to generate meaningful
communication in the class room
c. Language focus: our aim is to enable learners to use language, it is unfair to give learners
communicative tasks and activities for which they do not have enough of necessary language
knowledge. Good materials should involve both opportunities for analysis and synthesis. In
language focus learners have the chance to take the language to piece, study how it works
andpractise putting it back together again.
d. Task: the ultimatee purpose of lanuage learning is language use. Materials should be designed,
therefore, to lead towards a communicative task in which learners use the content and language
knowledge they have built up through the unit.

Syllabus
A syllabus is a document that a teacher writes and distributes to provide students with an overview
of a collage course. Syllabuses are more localized and are based on accounts and records of what
actually happens at the classroom level.
A syllabus is a very necessary element prior in writing materials. Hutchinson and Waters
(1987:80) defines as follows: a syllabus is a document which sys what will (or at least what
should) be learnt. Thus in making syllabus, the goals of the program and the needs of the students
should be paid attention too. The statement of what will be learnt passes through several different
stages before it reaches its destination in the mind of the learners. They are:
1.

The Evaluation of Syllabus
It is most familiar as the document that is handed down by ministries or regulating bodies. It
states what the successful learners will know by the end the course. In effect, it puts on
record the basis on which success or failure will be evaluated. It reflects on official
assumption as to the nature of language and linguistic performance. For example, if the
syllabus is framed in term of grammatical structures, this reflect a few that knowing a
language consists of knowing theconstituent structure.

2.

The Organization Syllabus
This kind of syllabus also state the order in which it is to be learnt. It states the order in which
it is to be learnt in a rough sense, evaluation syllabus fulfill this role, in that they normally list
what should be learnt in, for example, the first year of the learning. The organization syllabus
is an implicit statement about the nature of learning as well as language.

3.

The Material Syllabus
In writing materials, the author adds more assumptions about the nature of the language,
language learning and language use. It states how learning will be achieved. The author
decides the contexts in which the language will appear the relative weightings and integration
of skills, the number and type of exercises to be spent on any aspect of language. All these
have effect on whether and how well something is learnt.

4.

The teacher Syllabus
The great majority of students in the world learn language through meditation of teacher. The
teacher can influence the clarity, intensity and frequency of any item and thereby affect the
image that the learners receive.

5.

The Classroom Syllabus
It is designed to generate a classroom because of its own characteristics. What is planned
what is actually happens in a lessons are two different things. The classroom also creates
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conditions which will affect the nature of a planned lesson. These might be extravenous
factors, such as noise from outside, hot weather, etc. the classroom is a dynamic, interactive
environment, which affects the nature both of what is taught and what is learnt.
6.

The Learner Syllabus
It can be named as an internal syllabus. It is the network of knowledge that develops in the
learner’s brain and which enables the learner to comprehend and store the later knowledge.
The importance of this syllabus that the learner lies in the fact that it is through the filter of
this syllabus that the learners view the other syllabus.

Furthermore (Nurhadi2004: 14) elaborates rhat a syllabus: (1) is a set of plan and
arrangement about learning activities, classroom management and the assestment of learning out
comes, (2) the component of syllabus containing the students competensy to be developed : how to
develop it, and how to know that students have accieved it, (3) the goals of syllabus development
is to help the teachers and other educational staff to spell out basic competence becomes a plan of
teaching the learning (4) the target of syllabus development is teacher, teacher group, the
association of teacher with the same subject matter and educational departements.
Evaluation
An evaluation is a matter of judging the fitness of something for a particular purpose and
refers to a whole process which begins with determining, what information to gather and ends with
bringing about change in current activities or influencing future ones.
An evaluation in ESP situation might focus on the materials used, the classroom activities,
and the out -of- class supports, the course design, methodologies, the make assessment and the
others as parts of the teaching learning situation (Dudley Evans & John, 1998:129). In practice
evaluation stands in close interaction and interdependence relationship with the teaching/learning
process and course design. Evaluation is a matching process (Hutchinson & Waters, 1987:97)
designed to establish the degree of match between the needs and available solutions. Evaluation of
developing materials is aimed at assessing the fitness of e.g. a law English material for a particular
purpose, e.g. completing a undergraduate course of studies within a department for a particular
certificate of competency in Informatics students.
Relevant Studies
The following studies have been reviewed in relation to the present study.
1.

Developing Reading Materaials for Higher Education of Informatics and
Management Potensi Utama Medan

Computer

Muhammad Sudirman (2015) conducted the research that the objective of this study are to
find out the existing reading materials used for Information Engeneering student at STMIK
Potensi Utama, find out kinds of English reading materials are needed for Information
Engeneering student at STMIK Potensi Utama, develop the existing materials into suitable
English reading materials which meetthe neet of for Information Engeneering student at
STMIK Potensi Utama. The data of the research are from existing documents, the result of
the interview with lecturers, and students.
2. Developing ESP Teaching Materials for the Students of Information Technology at Amir
Hamzah Vocational School
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Muhammad. Nur Ali (2009). This research deals with the developing of ESP. The objective
of the study how to match the ESP course development for Information Technology students
wirh the job market. The data of the research are from docoment, transcription of verbal
record, interview and questionnaire. This research focus on the developing of ESP materials
for the students of vocational school particularly in the Department of multimedia.
This reaserch also relevant with the teaching ESP students, especially informatics
students from STT Harapan Medan. But in this study, the writer analyzed developing ESP
materials for informatics students.
The Conceptual Framework
Based on the literature review, it is known that the lecturer needs to study English in
order to do their job well. They need a learning English that can help the students study English.
English for Specific Purpose is a particular case of the general category of specific purpose
language teaching. The same principles apply no matter which language is being learned and
taught. Model of teaching is an instructional design which describes the process of specifying and
producing particular environmental situations which cause the students to interact in such a way
that a specific change occurs in their behavior. After doing this study, it can be predicted that the
students can give positive manner in understanding English.
Needs can be devided into two categories, namely target needs-what the learners needs to
do in order to learn. The analysis of the target needs can be looked at from lack, and wants. The
lack of informatics students aren’t able to speaking daily conversation, and misunderstand in
computer items. It is difficult for the to translate English text which consists of computer
litaratures. The students’ need can be found by using interview, document and questioneires. The
interview is taking from the informatics students and lecturer who is teaching in informatics
department. The researchers will show the figure of conceptual framework how to design English
materials, the figure will be shown as follows:
2. Research Design
This research will be conducted based on developmental research procedures. Today,
even amid the calls for increased use of alternative research methodologies, the notion of
developmental research is often unclear, not only to the broader community of educational
researchers, but to many instructional technology researchers as well. An understanding of this
topic is rooted in the nature of development and research in general, as well as a more specific
understanding of the purpose, focus, and techniques of developmental research itself.
The descrptive qualitative research is applied in this research by following some
characteristics, as suugested by Bogdan dand Bilken (1982), i.e. (1) it has natural setting; (2) it is
descriptive; (3) it is concerned with process rather than simply the outcomes or products; (4) it
analyses the data inductively; and (5) meanings are essential concerns.
Subject of the Study
The subjects in this research will be first year students of Informatics at STT Harapan
Medan. The subjects are chosen because the process of teaching and learning process of English
subject is given in this level.
Data and Data Source
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Data is information that has been collected by conducting research. A data sources is a
person, something, or place that provide information for a piece of research. In this research, the
researches get data from interview, observation, document and questionaire. The data of this
research will be the existing document, they were teaching materials, English lecturer and
students. Document analysis and interview result will be use as the data.
Data Collection Method
In collecting the data, there will be three instruments used, they are:
1.

Questionnaire
A questionnaire is chosen as data collection instrument. A questionnaire is a printed selfreport form designed to elicit information that can be obtained through the written responses
of the subjects, Questionnaire is the list of questions or statements that are given to
participants. Sugiyono (2009) explained that questionnaire is a technique of collecting data
that is done by giving some questions or statements to respondent.

2.

Interview
Sugiyono (2009) says interview is a meeting of two persons to exchange information and
idea through and responses, resulting in communication and joint construction of meaning
about a particular topicInterview is activity that involves interviewer and interviewee where
the interviewer will give some questions to be answered by interviewee. Thus, in this case,
the interviewer has to conduct collecting data with doing interaction or communication
directly.

3.

Documents
A valuable source of information in qualitative research can be documentation (especially
those that are related to previous teaching and learning materials) are valuable information in
qualitative research. Sugiyono (2009) stated that documentation can be written and picture by
someone that can be used to obtain information. They are very needed in order to get much
information about the central phenomena in the previous teaching and learning processes in
the Informatics department at Sekolah Tinggi Teknik Harapan Medan.

Procedures of Research
The data was collected through recorded for students of informatics and English lecturer
in teaching learning process in the classroom. There was three steps in data collection:
a.

Record the lecturer’s and students’ interview

b.

Transcribe the data;

c.

Confirm the data revealed.

Techniques of Data Analyisis
The data analysis will be carried out by analysing the data that are taken from the
documents (previous teaching materials) and information given by students, lecturers, and also
alumni users. These data will be analysed by using the theory of Hutchinson and Waters (1987).
The procedures of data analysis will be based on the process of developing the teaching materials.
Data Validity
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Ttriangulation means the researcher uses two or more techniques in collecting the data to
get validity In qualitative research, there is a common technique that is usually used to increase
the research data validity. The technique is called Triangulation.
“Triangulation is defined as technique of collecting data by combination of some different
data sources’’ (Moleong, 2010). The aim of triangulation is to increase one understands of what
ever being investigated. In this research, the researcher use a triangulation. This is Data Collecting
Technique Triangulation. These can be explained as follows:
This triangulation means the researcher uses some different techniques in verify the data
to get the data from one subject or the same sources. In thisresearch, the researcher interview the
teacher about reading strategies, then observes his reading lesson, and document or taking the
picture when in English lesson. Here the researcher gets information from different ways those are
interview, observation, and documentation. It emphasizes on the use of different technique to get
the data from the same informant. According to Denzin in Moleong (2010) triangulation used to
analyze data based on sources, method, investigator and theory. The technique of triangulation can
be shown in figure 3.1
.

Figure 3.1 Triangulation Technique
In collecting rhe data, this research focused to develop and design ESP material for the
students of Informatics department at STT Harapan Medan. So this research used the research and
development methodology (R&D). This research was done into evaluation and need analysis, the
existing syllabus materials and revising the materials related to the data collected, it was clear that
the students needed to learn English in order to be able to read in English in accordance finding
good work in the future.
3. Data Analysis
The data of this research was obtained from students of Informatics and English lecturer.
Reseacher applied the combination theories which are purposed by Hutchinson and Brunch to
develop English teaching learning materials for Informatics students. A needed analysis was done
to obtained students’ target needs, necessities, lacks and want and also leaning needs in English
course. The purpose of interviewing students was to cross check respondents’ answer.
The Language Skills Needed
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The students’ needs of English materials covers the four language skills namely: reading,
speaking, listening and writing. The result of the data analysis show that the target needs of
Informatics students at STT Harapan is reading and speaking skills. reading and speaking skills
needed because in their future they have to communicate with their clients effectively. The result
of data analysis showed that the students’ need in learning English were reading skills. This is
clearly shown by the result of the questionaire item no. 28 (see appendix A) as presented in the
following table 4.1.

Table 4.1 The students’ need of Language Skill
\28. Jenis kemampuan bahasa inggri apakah yang perlu anda tingkatkan
lagi? (What kind of English capability should you improve?)
Mendengarkan dan mengerti pembicaraan orang
8
lain (Listening)
Berbicara dalam bahasa inggris (Speaking)
16
Mengerti teks-teks dalam bahasa Inggris (Reading)
20
Menulis dalam bahasa Inggris (Writing)
4
Total
48

75%
33%
42%
8%
100%

From the information above it can be concluded that in their field job later, reading ability
is very needed. It can be seen that 42% respondents need to learn reading skill in order to support
their study in comprehending computer items so that their knowledge will increase. Reading
appears to play an important role in improving vocabulary development. It means that there is
significant contribution of English through reading some computer resources written in English.
Based on questionaire item no. 27 (sees appendix A), respondents need to master reading
skill. Beside reading skill, speaking skill is also needed. It stated that 33% respondents said that
they also need speaking skill. Followed by the two more skills namely listening skill (17%) and
writing skill (8%). Tthis questionairre was also supporeted by the studen’s interview as shown
below.
Table 4.2 Student’s Interviewing
R

L

: Menurut ibu, keterampilan bahasa yang mana yang yang
paling diharapkan untuk dikuasai oleh mahasiswa
jurusan informatika? (According to you, what language
skills are most expected to be mastered by students of
informatics?)
: Saya pikir semuanya penting. Tapi menurut saya yang
harus dikuasai adalah reading. Karena melalui reading
kita bisa mengajarkan keahlian bahasa yang lain seperti
writing dan speaking. (I think everything is important.
But I think reading must be mastered by the students.
Because through reading we can teach other skills
Such as writing and speaking)
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The result of student’s interviewing stated that students needed reading and speaking to learn in
the class. Besides the four skills, from the data analysis it can be shown that there are two things
that cover the four skills that the students need more, namely vocabulary and structure. So, result
of questionnaire item no. 24 and 25 indicated that respondents had low level in mastering
vocabulary and structure of a sentence (see appendix A). The data below shows the need of
students in term of vocabulary and structure of a sentence.
Table 4.3 The Need of Vocabulary
24. Kesulitan apa yang anda alami dalam memahami teks bahasa
Inggris?
(What problem do you have in understanding English text?)
Kesulitan memahami struktur kalimat yang benar
17
(Difficulty in understanding sentence structure
correctly)
Kesulitan dalam memahami kosa kata (Difficulty
26
in understanding vocabularies)
Kesulitan dalam menyimpulkan isi teks
5
(Difficulty in concluding the text)
Total
48

36%

54%
10%
100%

It seems almost impossible to over state the power of words; they literally have changed
and will continue to change the course of world history. Perhaps the greatest tools we can give
students for succeeding, not only in their education but more generally in life, is a large, rich
vocabulary and the skills for using those words. Learning vocabulary is a very important. The
more words students know, the more students will be able to understand what they hear and read;
and the better they will be able to say what they want to when speaking or writing.
In addition, the need of structure of a language is also appeared in the questionnaire, it is
found that informatics studens at STT Harapan Medan has a need to master structure of language
in doing communication in English. The data can be seen from the following table 4.3 below.
Table 4.4 The need of Structure

25. Kesulitan apa yang anda alami ketika berbicara dalam bahasa Inggris?
(What problem do you have when you speak English?)
Kesulitan dalam menyusun struktur kalimat yang
benar (Difficulty in arranging sentence structure
correctly)
Kesulitan dalam menggunakan kosa kata yang
digunakan (Difficulty in using vocabularies)
Kesulitan dalam pengucapan yang benar (Difficulty
in pronouncing correctly)
Total

25

52%

16

33%

7

15%

48

100%
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Ftom the table above, it cam be seen that 52% respondents get some difficulties in
sentence structure to speak English. So, it can be concluded that the students need to get more
focus on sentence structure. Structure is the most important element of language to learn. Based on
the students’ score in grammar quiz that can be seen in appendix E, we can concluded that the
students are very weak in reading and tenses especially in passive voice form and which had been
studied by the students. The students got low score around 0-35 was 64%. The students got the
score around 36-70 was 25%. And the students got high score around 71-100 was only 11%. The
analysis prove that the students’ ability in reading and grammar is very low. That’s way the
lecturer must teach grammar for the informatics’ students because grammar is importent subject to
master if they want to speak english well.
The students thought that sentence structure is the most difficult part in stdying English.
They believed that without studying structure, they can’t communicate in English well. Based on
the result of lecture’s interviewing, the lecturer said that grammar must be taught in the class, the
data as shown below.
Table 4.5 Lecture’s Interviewing
R
L

: Bu... apakah grammar penting diajarakan juga? (But.... is
grammar important to be taught?)
: Penting sekali. Grammar harus diajarkan agar mahasiswa
Dapat menguasa pola atau struktur kalimat. Kalau mereka
tidak diajarkan pola kalimat, bagaimana mereka akan
menyusun kalimat. Kan grammar menunjang dalam
keahlian berbicara mereka. Sedangkan dijelaskan saja
mereka masih susah. (It's very important. Grammar
should be taught so that students can master the pattern
or sentence structure. If grammar is not taught , how the
students can arrange of sentences, and how they
will construct a sentence. And grammar supports in their
speaking skills. While ia explaining, the students are still
difficult to understand)

Based on the table above, it can be concluded that grammar is the important topoc to be taught

in teaching learning process. So, the lecturer should give more focus in giving material of sentence
structure by giving example related to the computer items. So the students will be able to produce
sentences both formally and informally. Based on the need analysis the researcher could define
that:
1. For the syllabus analysis, some of the standard competencies were relevant with basic
competency but some others were not relevant
2. The reading materials were written in simples, compound, and relative clauses. Students were
easy to comprehend simple, and compound sentences, but they hard to comprehend relative
clause.
3. The students were hard to comprehend to text because it has new terminologies or new words
4. The design of the picture was not interesting, so the design needed to redesign to make the
new product more interesting.
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Materials Needed
Based on the observation, the English reading materials of the infromatics students was
believed suitable for the students. Even it has already been suitable to the students, it was some
problems related to the syllabus and reading materials. Based on the need analysis, most of
respondents realized that they should learn English because english is one of compulsary subject.
The largest portion of the respondent (65%) in questionnaire item no. 9 demanded that the content
areas of English should be related to the computer terms. The students can learn the items of
computer from the text consists of information about computer as shown in table 4.4 below.
Table 4.6 The Need of Computer Items

9. Jika ‘Ya’ konstribusi apa saja yang anda dapatkan?
(If ‘Yes’ what constribution that you got?)
Memahami teks (Understanding the text)
Memahami
istilah-istilah
tentang
komputer
(Understanding the computer items)
Memahami materi kuliah yang lain (Undersatnding other
lecture materials)
Total

12
31

25%
65%

5

10%

48

100%

Based on the data above, it was found that the students needed to study reading. Reading
text should consist of information about computer items. In teaching English in ESP (English for
Specific Purpose), the English lecturer must prepare reading materials which the topics consist of
the computer items. Related to new terminology of the reading materials, the students expressed
that new terminologies have to write in the vocabulary space. The new terminology purposed to
make the students easier to comprehend the sentences. Furthermore, the course materials should be
chosen from actual differnt sources such as text books, journals, article, magazines, and other
materials used in content courses. The students argued that actual materials consist of the recent
materials about computer and technology. It can be seen from the number of respondents (65%) in
questionnaire item no. 17 and (44%) no. 18 as shown in table 4.7
Table 4.7 The Need of Actual Material Related to The Computer and Technology
17. Jika pilihan anda ‘Materi kuliah yang mebosankan’, jenis
materi kuliah yang bagaimana yang anda sukai?
(If your choice 'boring lecture material', what kind of
material do you prefer)
Materi aktual (actual materials)
Histori (History)
Materi ilmiah (Scientific materials)
Lainnya (Other)
Total

31
0
17
0
48

18. Jika pilihan anda ‘Materi aktual’, materi aktual yang bagaiman
yang anda sukai? (If your choice ‘actual material’ what actual
material do you like?)
Isu hangat yang berhubungan dengan komputer dan
21
teknologi (Hot issues related to computers and

65%
0%
35
0
100%

44%
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technology)
Pendidikan komputer (computer education)
Pemrograman komputer (computer programming)
Total

16
11
48

34%
22%
100%

In table 4.7 the students need to study reading comprehension by having actual materials
related to the computer and technology. As we know the rapid development of information and
technologies and internet has brought people infinite convenience and a higher standard of living.
Reading the recent materials about technoly can improve students’ knowledge in technology, of
course it relates to to their major as informatics students.
And the last section of this questionaire srveyed on the method when teaching learning
should be place. In answer to this questionaire, majority respondents (29%) viewed that the
lecturer should use combination method in teaching learning English.
Table 4.8 The Need of Lecturer’s Method in Teaching Leaning English
16. Jika pilihan anda ‘Metode mengajar yang membosankan’,
metode mengajaran yang bagaimana yang anda sukai?
(If your choice 'boring teaching method’, what teaching method
do you prefer)
Metode pengajaran yang komunikatif (Communicative
teaching method)
Metode pengajaran yang kompetitif (Competitive
teaching method)
Metode pengajaran yang kreatif dan atraktif (Creativity
and attractivity teaching method)
Total

15

31%

4

9%

29

60%

48

100%

From the table above, it can be seen that students want to learn English by combination
method. So, it can be concluded that the lecturer should teach infromatics’ students by creative and
attractive method. The result of questionnaire is also supported by the result of student’s interview
below.
Table 4.9 Student’s Interviewing
R

S

: Menurut saudara metode apa yang tepat untuk diterapkan
dosen dalam belajar bahasa Inggris di kelas? (According
to you what right teaching method to be applied by
lecturer in learning English in the classroom?)
: Kalo bisa pak jangan hanya menggunakan satu metode
saja. Tapi penggabungan dari beberapa metode. Misalnya
dengan metode diskusi dalam group, games, Dan
penggunaan media untuk lebih mudah mempelajarinya.
(If it is possible, dont’ use one method only. But the
combination from several method such as discussion,
goups and game method, and the use of media to study it
easily)
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The table 4.9 can be concluded that the lecturer must elaborate his/her teaching method
by using variaty methods. The students wanted their lecturer to apply more that one teaching
method and teaching media.
Existing Syllabus
After analyzing the existing syllabus, the reseracher could define that it was not easy to
create or develop syllabus. Related to the existing syllabus, the researcher could confirm about the
result of the analysis the syllabus, there were some weakneses of the existing syllabus. The
weaknesses were in correlation between standard competency and basic competency.
On the first topic, computer, this topic remarked the standard competency as students are
able to comprehend the text about the computer. Both the standard and basic competency were
equivalent. The standard competency remarked that the students were able to comprehend the text
about computer, while the basic competency noticed that 1. Students master the vocabularies
found on the text, 2. Students were able to read the text with correct pronounciation, 3. Students
were able to expalin the computer, 4. The students were able to do the comprehension questions.
The basic competency should relate to the standard cometency.
The standard competency expected comprehensiveness, while the base competency,
master the vocabulary, reveal spelling and pronounciation skill, explain the computer, and doing
the comprehension question skill.
Existing English Reading Material
The existing materials took from the internet computer. The topics of the existing English
reading material were still appropriate for the students of STT Harapan Medan., but there were
some components of the material needed to develop. English reading materials should be
attractive. Attractive here means color picture, chart and photograph, in rder to attract the students’
interest. In the existing materials students stated that the materials were not interesting around 77%
students stated that the existing materials were not interesting, it can be shown in questionnaire
item no. 14 below
Table 4.10 The Need of Existing Material
14. Apakah materi bahasa Inggris yang anda pelajari menarik?
(Are your english materials interesting?)
Ya (Yes)
Tidak (No)
Total

37
11
48

77%
23%
100%

The result of need of existing material above is also the same with the result of the
student’s interviewing as shown below.
Table 4.11 Student’s Interviewing
R

S

: Jadi kalo teks bacaan tersebut masih sulit untuk dipahami,
Bagaimana sebaiknya bentuk teks bacaan tersebut? (so if
the text is still difficult to understand, what kind of reading
text do you need?)
: Teks yang mudah kosa katanya pak. Tapi nggak adalah ya
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pak. Terus yang menarik dibaca teksnya pak, dan topiknya
juga harus topik-topik yang aktual pak, yang terbaru jadi
kita bisa tahu tentang perkembangan teknologi pak. (The
text has easy vocabularies Sir. I think it is nothing and
then interesting text to read Sir, and the topic should be
the actual topics Sir, the newest topics so we can know

about the development of technology Sir)
The data above show that the students wanted to study reading by interisting colorful
materials. The students believed that by having this material, they will be interesting to study
English. New vocabularies are the important part of the text. On the existing materials, the
vocabularies were new vovcabularies and hard to comprehend a sentence of text. So in this case,
if there were so many new vocabularies, new difficult vocabularies should be written with the
meaning at the end of the materials discussion.
The construction of the sentences were fundamental problem in comprehend a sentence or
pharagraph. Students stated that the construction of the sentences were too complicated to
comprehend. The problems were on grammar, the new terminology of technology, new words,
color picture, chart, photograph, questionsand phrases of the text of the reading materials.
Material Development
Material development is very important part in teaching English for ESP students. It
refers to all the processes made of by practitioners who produce and/or use materials for language
learning, including materials evaluation, design, production, exploitation and research. Ideally, all
of these processes should be given consideration and should interact in the making of languagelearning.
Design
After conducting need analysis, the next step is design. In this phrase, learning objectives
related to specific skills and knowledge of students will be discussed. Then, identify outcomes that
the students have to achieve in learning objectives. Then the researcher determined standard
competence and basic competences after gather information from students. The concept of
standard competence and basic competence can be shown in Peraturan Pemerintah (Government
Regulation) No. 19 of 2005. The regulation stated that the graduate competence in studying
language as shown in article 25, verse 3 and 4 below:
Verse 3
Kompetensi lulusan untuk mata pelajaran bahasa menekankan pada kemampuan membaca dan
menulis yang sesuai dengan jenjang pendidikan ( the graduate competence for language lessons
emphasize the ability to read and write based on the level of education)
Verse 4
Kompetensi lulusan sebagaimana dimaksud pada ayat (1) dan (2) mencakup sikap, pengetahuan,
dan keterampilan (the graduate competence as in verse (1) and (2) include of behaviour,
knowledge and skills).
Having read the two verses, the researcher found two key words/phrases, namely (1)
Language lesson ability to read and write, (2) The graduate competence includes of behaviour,
knowledge and skills. The key words/phrases mean that the informatics departmen students
competence must be suitable with the goverment regulation.
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Based on the need analysis proceeded, the instructional outline is constructed to meet
students’ need related to computer field. In order to accomodate the students’ need and expectation
in learning English so the researcher has chosen learning material from computerliterature.
The kind of syllabus that chosen by researcher in this study is skilled based syllabus
because the students’ language skills refers to the development of syllabus focusing on reading as
one the four language skills.
Developing New English Material
Develop is the last phase. It is made up both analyze and design phase. It refers to all
learning materials, activities, and tasks. Based on the syllabus, the researher displayed materials
development model.
According to Kitao (1997) in defines that the development of the materials have to
involve the characteristics:
1. Correct linguistics, nature and the standardization
2. Containing information of the correct culture
3. Useful and interesting for the students
4. Materials have to contain clear instructional process and instructional methods used in order
to make lecturers and students could understand the purposes and activities
5. Materials have to suit to the competence and cognition of students
6. Materials have to contain supporting equipment such as vocabulary, visual equipment, and
technology equipment namely photograph etc.
Moreover, there were four components of materials arrangement namely: topic,
theme, orientation, and evaluation. The following is the explanations for each part.
1. Topic/ theme
2. Topic/ theme is first part of materials. Topic/theme gives the general discussion of the
materials offered in each chapter
3. Competency
4. Competency is part of materials containing the basic skills of the students have to achieve
after they learn the materials
5. Orientation
6. Orientation is an explaination of materials comprehensively. Orientation is offered detailed
solution for each part of materials
7. Evaluation
8. Evaluation is part of materials to know the understanding of the students in mastering
materislas.
The four components of materials arrangement for informatics students’ of STT Harapan
Medan can be shown below
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Topic/ theme
\

Competency

Standard
Competency
Basic
Competency

Modelling
Text
Orientation

Evaluation

Vocabulary
Usage

Figure 4.1 Developing ESP Teaching Materials for Students of
Informatics Department
In defining draft of reading materail for Informatics Students of STT Harapan Medan, the
arrangement of the draft of reading materials for informatics students are based on the research.
The data used to arrange the reading material.
In reading materials, first activity is to ask the student to read the text, after reading each
text, the students are presented reading comprehension activity. The purpose of this activity is to
check students’ reading comprehension. It is in the form of multiple choice, true/false, or
sequensing. Then, vocabulary strategy can help students to determine the meaning of new word
without using dictionaries. They also can understand the general idea of a text without
understanding every words in the text. In addition, all chapters have discussion activity in small
groups of class discussion to help them to share information of text with another students. this
activity will encourages students to express their opinions and ideas related to issues in the text.
The final product of this material development can be seen in appendix D.
Findings
From the data above, some findings were found, they were:
1.
The language skill needed of Informatics students at STT Harapan is reading and
speaking skills. Based on the result of data analysis, the students needed reading skill in order to
comprehend the text and understand the computer items from the reading text. The writer found
out that the students were very weak in comprehending the text. They were difficult to make the
conclusion of the text. The students also needed to improve their knowledge about the computer
items. Beside the reading skill, the students wondered to learn speaking ability. The students’
beliefe that speaking ability is needed in their future. They said that they have to communicate
with their clients effectively their job field. Beside that, the students need to get more focus on
sentence structure. Because structure is the most important element of language to learn.
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2.
The English teaching materials developed is based on the lecturer’s syllabus. From the
observation, the lecturer did not give all the topics to the students, he only gave some of them such
as passive voice, adjective, reading and application letter. Besides the four skills, from the data
analysis it can be shown that there are two things that cover the four skills that the students need
more, namely vocabulary and structure. In teaching learning proces, The students had low level in
mastering vocabulary and structure of a sentence. The believed that if they study structure, they
would be able to increase their speaking ability.

Discussion
Teaching ESP for Informatics departmnt students can be effective when the lecturer’s
competence in teaching ESP and students’ ability meet. In having this situation, the lecturer should
analyze the need of language skill first and then arrange the material for informatics students.

The Need of Language Skill
Based on the analysis of target need of informatics department students at STT Harapan Medan,
reading is the most important skill needed. Reading is a selective process. It involves partial use of
available minimal language cues selected from perceptual; input on the basis of the students‘s
expectation. There are some benefits of reading. Reading helps students learn to think in English
and in the same time, it also can increase the students‘ English vocabulary especially for computer
terminologies. Because the students have enough knowledge from the reading, it can also impact
toward their writing. Besides that, Reading can help students to prepare for studying in English
speaking skill. In fact, it was difficult to apply the concept of reading skill in teaching learning
process. It is not easy as the theory. In practice, not all students were able to read the text in good
pronounciation, comprehend the text, and make conclusion from the text they wrote.
Finally the lecturer needs to increase the students’ reading skill by discussing among of
students in the classroom. By discussing one topic from reading text can make students exchange
information, not to receive information. So the students will practice their thingking in
comprehanding the text and their speaking ability.
The Way How English Material Develop
This developing materials of teaching English was focused on developing materials in
teaching and learning English as compulsary subject for informatics students. The developing of
these materials covered grammar, reading, speaking and computer terminologies. In making the
draf of developing reading material for informatics students at STT Harapan Medan refers what is
happening or what is being done by the English lecturer who is teaching in informatics
department. So the focus is developing English material used during the teaching learning process.
In developing reading materials for informatics students, the lecturer must be creativity
and variety. The lecturer must design the reading materials with picture and colorful. From the
interview, it can be concluded also that picture and colorful reading material is able to motivate the
students in learning more. There were four components of materials arrangement namely: topic,
theme, orientation, and evaluation. These components have corelation each other which written as
the draft of developing reading material for Informatics students of .STT Harapan Medan.
When students read a text or reading material, they must try to comprehend the meaning and
material. The writer detemined the topics in six chapter for twelve meetings. In arranging the topic,
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the lecturer combined reading text related to the computer items, language focus in grammar, and
also language function to improve the students’ speaking skill.
Finally teaching ESP must also focused on the use of language from the content of the topic
the students learn.
Conclusion

1. The language skill needed by the informatics students at STT Harapan is reading and speaking.
The students’ of informatics department needed English reading materials because they
wanted to improve their ability in reading and master reading skill. By mastering this skill
will help them to read computer resources which are written in english. So their knowledge in
computer field will be increased. The students needed to learn speaking skills in order to
communicate with their clients effectively their job field. Beside that, the students need to
get more focus on sentence structure. Because structure is the most important element of
language to learn.
2. Developing English materials based on the informatic students’ competence which is founded in
the syllabus. The writer designed the reading materials in six chapter for twelve meetings.
The lecturer did not give all the topics to the students, she only gave some of them such as
reading materials related to the computer text, grammar like tenses and passive voice as a
language focus and also language function. The component used in developing teaching
material are: topic, theme, orientation, and evaluation. English reading materials should be
attractive. Attractive here means color picture, chart and photograph, in rder to attract the
students’ interest.
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